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Preface 
 
For twenty odd years I facilitated seminars on making teaching and learning more engaging/enterprising. For the large part I followed 
the standard workshop format: starting with principles illustrated with examples, followed by a major activity where participants would 
select an actual area they wanted to make more engaging - through applying the principles.  As you visited groups you wondered 
whether anyone had listened.  Some groups hardly moved beyond their current practises; other groups became consumed by one or 
two new strategies; and invariably the development of strategies was not methodical.  
 
Out of desperation and inspiration, I decided to introduce the idea of a ‘game’, which would ‘force’ participants to process strategies.  
Each strategy I summarised on a playing-size card.  If reducing thousands of pages and decades of ideas to a few dozen practical 
strategies was not challenge enough, the task of describing each with examples on a single card was sobering and at times 
excruciating. 
 
It was worth it. 
 
Participants were forced to consider the full range of options, put a case, defend decisions and finalise a realistic strategy.    
 
When participants left sessions they were keen, even anxious to get copies of the cards, which later I turned into a booklet.  It did not 
take long to hear that individual educators were using the booklet as a regular planning devise.  I decided to make the booklet slightly 
more detailed but still trying to keep it to the bare bones.  Here it is, ‘a planner’. I hope you find it useful. 
 
Paul Kearney 
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Concept Overview 
 
People learn in an enterprising manner when they use greater degrees of initiative, resourcefulness, problem solving, stratagem, 
collaboration and purpose.  More opportunities to learn this way are offered when strategies involve greater degrees of  
 

• Learner-Responsibility 
• First-hand experience 
• Collaboration 
• Reflection  

 
Learning in an enterprising manner can be considered a value-added pedagogy in that it is possible to encourage two learning 
outcomes at the same time. Two for the price of one... 
 

• High-value skills, such as enterprising/entrepreneurial skills are nurtured, because they are used regularly and in a variety of 
situations in the activity of learning. 

 

• Curriculum outcomes are better achieved, because learners are constantly engaged in authentic, rich and useful activities.  
 
Learning in an enterprising way does not exclude other less enterprising forms of learning, e.g. demonstrations, desk-research, 
lectures, workbooks and discussions... 
 
Two Uses 
 

• An educator can use the planner as a Personal resource for developing a teaching strategy, simply by referring to the 
material presented. 

 

Alternatively... 
 

• A number of educators can use the ‘cards’ to practise devising teaching strategies, as part of a Staff Development activity.  
Such an activity is described in Appendix A.  This card activity is slightly ‘gamified’ to stimulate critical discourse and 
engagement. 
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How to use the Planner on your own 
 

1. Select the topic/unit area you want to make more interesting/engaging.  The area should not be too far ranging or too small 
 

2. Consider the Experience-based strategies first.  
 

• Quickly eliminate Experience-based strategies that you think are not applicable or useful 
• Select a small number (up to 5) of strategies you think would better suit.  Later you might want to refine these to 2 or 3. 

 

3. Consider the Learner Responsibility strategies.  
  

• Ask the questions.  Who should organise the activity, the learner, you or both?  Will the learners more by managing the activity? 
• Select a small number of strategies (2 or 3) that will support/facilitate the level of responsibility you expect from the learners.  

(Remember some of these strategies in themselves can be significant learning experiences e.g. managing a Learning Contract) 
 

4. Consider the Collaboration strategies.   
 

• It helps to ask the question.  Which 2 or 3 strategies will encourage/require the learners to learn together or/and learn from one 
another?  (They may collaborate with people other than you e.g. learners elsewhere, other educators and people in industry and 
broader community).  Some strategies are major learning experiences in themselves e.g. Co-assignments. 

 

5. Consider the Reflection strategies.   
 

• Ask the questions.  Which 2 or 3 strategies will encourage the learners to seriously think about the learning activities and what 
they are learning? Which strategies will better process the learning of knowledge?  (Some strategies are major activities in 
themselves e.g. video diary and collaborative assessment) 

 

6. Devise an overall Teaching Strategy by reducing and synthesising to 5 or 6 Strategies.  Consider the following. 
• How realistic is the strategy, especially time and timing? 
• How closely do the learning activities align with the required curriculum requirements? 
• Will the level of activity generated (by type of pedagogy) overshadow the focus on curriculum requirements? (Avoid over kill) 
• What are the formal assessment implications? 

 
Of course a process is far more organic than this.
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A potential mix of strategies for teaching about Corporate Responsibility 
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A potential mix of strategies for teaching about Marketing 
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A potential mix of strategies for teaching about Business Pitches 
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EXPERIENCE-BASED LEARNING STRATEGIES  
 

 

The learning methods in this section involve learning more from first-hand experience than second-hand experience (e.g. books 
and teachers) – more from concrete contexts than abstract ones e.g. theory.  Although some methods are not as authentic as 
projects, they closely mimic the ‘real thing’ (e.g. simulation).  Experience-based learning is valuable because it allows people to 
practice in circumstances, in which they will eventually apply their skills.  It motivates because learners see the ‘usefulness’ of what 
they are learning.  And where ‘learnt knowledge’ is applied, it is put through the ‘wringer of reality’; it is remoulded, expanded and 
refined.  But to achieve this the learner must look closely at what is happening.  Without reflection, learning from first-hand 
experience can be at worst ineffective and at best inefficient.  So, we need more ‘hands-on learning’ but it must be 
accompanied by more minds-on, than is normally the case. 
 
But there is more to it than this. 
 
Learning which takes place ‘closer’ to reality, not only produces more useful knowledge and better attuned technical skills, but it 
also provides fertile ground for growing enterprise and non-technical skills, prized by employers, including employability.  
Enterprising skills will grow where learners are required to manage more sophisticated applied learning, especially Action-based 
Projects, Business Assignments and Live Investigations.  To manage these activities learners make the decisions, manage 
resources, organise matters, solve problems and deal with consequences.  To succeed learners must use initiative, 
resourcefulness, strategy, determination and other enterprise skills. 
 
(None of this happens without the teacher handing over some control of the learning process to the learner; this is not an easy 
matter for either party.) 
 
So, when you go to plan your teaching program/strategies, always ask: 
 
How can I make the learning more active and mirror the situation where the learning will be eventually applied? 
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ACTION PROJECT 
Description	

Action-based projects are commonly used in business and entrepreneurial courses.  These 
projects may be learner-designed or teacher-designed.  The differences are important!  

Three features distinguish action-based projects from other projects. The projects are 
learner-directed, take place in ‘real’ circumstances, and outputs have an authentic use and 
purpose beyond the purpose of learning (clever ones do both).  Learners make the 
decisions, manage resources, organise matters and deal with consequences.  To succeed 
learners must use initiative, resourcefulness, strategy, determination and other enterprise 
skills. 

With Learner Designed Projects learners must show the project will lead to the 
achievement of the required outcomes.  Generally the negotiated details are contained in 
the all-important individual Learning Contracts* (see...)   

Teams or individuals can undertake action-based projects.   

Examples	

• To cover learning areas relating to budgets, college learners run a series of after school workshops on financial literacy for 
pre-teens.  With help from people in the local finance industry the workshops are hands-on.  The project serves as a basis for 
more in-depth studies.  (Besides giving the necessary structure the Learning Contracts focus the learners’ attention on the 
learning outcomes.) 
 

• To prove their understanding of the realities of marketing plans, learner teams draft two marketing plans, one for a local 
charity and one for a small operation in the tourism industry.  The plan includes a social media-marketing component.  Learners 
grapple with the fiscal constraints of each organisation.  

Experience 1 
 

ACTION PROJECTS 
 

Authentic processes and outputs - 
learners manage using enterprising 
skills... 
 
Learner-designed (Learning Contracts) 
 

Teacher-designed (Briefs) 
 

Examples 
 

• Learner-led workshops on financial 
literacy for pre-teens 

 

• Draft marketing plan for local charity 
 

• Report for local retailers on online 
purchasing habits of local youth 

 

• Video on Corporate Responsibility 
for course use 

 

• Team produces a collection of 
profiles of not-for-profit community 
organisations presented as a 
teaching resource 
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• To prove they understand the notion of Corporate Social Responsibility, learners produce a half hour video, featuring 
examples from local business.  Not far into the project, learners re-negotiate learning contracts, confirming their activities are 
producing adequate evidence for assessment.  The final product is uploaded to YouTube.  

Variations	

The teacher-designed project is perhaps the most valuable of all experience-based models.  With the teacher-designed project 
the responsibility for aligning the learning outcomes with project activity lies with the teacher.  A Design Brief describes the 
‘deliverables’, the task, conditions, times, resources, tips, assessment and arrangements for review and reflection. 

Examples	
• In response to their ‘brief’, acting as a consultancy, three learners produce a ‘learning resource’ package on globalisation 

and international trade for next year’s course.  Having not yet studied globalisation, the resource will be ‘tested’ when the others 
come to study the area.  Collaborating with a business college in Asia is a non-negotiable requirement.  The brief requires 
learners to include local case studies in the package. 
 

• In response to their brief called ‘plugging the leaks’ a project team makes a presentation to the chamber of commerce and 
industry, pinpointing where local youth is buying products outside the vicinity, including online purchases.  The main objective 
is improving local sales and employment prospects for school leavers.  Snippets from video interviews bring the statistical data 
to life. The presentation is recorded for review, reflection and assessment. 

 
• To underscore the value of the enterprising worker, the teacher develops a brief requiring learners to produce portraits of 

workers who are considered to be enterprising by their employers and colleagues.  Portraits are uploaded to the course 
Facebook account.  Learners explain their choices.  

 
• In response to their brief, two learners write a newspaper article on ethical investment, which is eventually published in an 

established newspaper.  Another pair writes an opinion piece on fair trade for the course’s blog. 
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• In response to their brief, two learners produce a video featuring business people ‘telling their story’ about the trials and 
tribulations in reaching their current situation.  The brief requires the learners to include four of the following people:  

o The tradesperson who has gone out on their own 
o The self-employed person who has become an employer in the last three years 
o The young person who started up a business from scratch 
o Two home-based operators, one running an online business, the other an artisan 

 
Placed on the course’s YouTube channel, the video has voiceover and special effects.  The video makes a good resource for 
future courses. 

Considerations	

Student-designed	projects	require	greater	monitoring	
The tendency to ‘stray’ away from the Learning Contract can be significant.  Nevertheless, student-designed projects can require the 
learners to deal with greater complexity (and messiness) than those designed by the teacher. 

Read	the	section	on	experience-based	learning	before	making	decisions.	
A lot can go wrong and a lot can go right.   

Teacher–designed projects better target designated outcomes.  Also there are many ways to value-add these projects, e.g. require an 
equity policy. 

Be	aware,	action-based	projects	are	a	significant	investment.	
Effort and time must go into planning, negotiating, facilitating, monitoring, reflection and assessing.  However, properly managed, the 
approach immerses learners in a contextual complexity, often messiness, not readily available through ‘sit-down education’.  This 
authenticity can be a rich source of purposeful and sophisticated learning.  

The	teacher	should	not	opt	for	action-based	projects	if	they	cannot	resist	the	urge	to	control	the	‘activity’.	
Primarily learners should manage the core activity, while the teacher quality-assures the learning by: designing good Briefs, 
negotiating tight Learning Contracts, facilitating reflection exercises and exploiting ‘teaching moments’.  In essence the teacher wrings 
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out every last drop of learning from the activity.  It is the height of inefficiency to just the leave the learners to get on with it.  Just as you 
can over-teach, you can under-teach. 

Ensure	a	clear	and	direct	‘alignment’	between	project	activity	and	learning	outcomes!		

Planning at the outset and using learning outcomes better facilitates this, as opposed to identifying outcomes in hindsight.  Everyone 
should be convinced the project would effectively achieve the desired learning outcomes in an efficient manner.  For example if the 
intention is to learn about social media marketing, a project that heavily relies on financial management is poorly aligned. 

Ensure	all	learner-designed	projects	have	Learning	Contracts.	
Learning Contracts (see 63) are important because they: 

• Place a structure around the activity 
• Focus learners’ attention on the learning outcomes 
• Assist monitoring 
• Guide and support assessment 

Ensure	all	teacher-designed	projects	are	described	as	‘Briefs’.	
Briefs should not be brief. The Brief details time, resources, tips, ‘deliverables’ and assessment.  In addition it can stipulate specific 
strategies and organisation arrangements, such as roles based on skill audits.  Learners may negotiate changes but once they accept 
the challenge they have responsibility and autonomy.  An intelligently designed Brief not only captures the outcomes, but it also 
increases learner autonomy, freeing the teacher to concentrate on the teaching. 

Consider	the	placement	of	the	project.	
Will the project take place at the beginning, during or at the end of the learning program?  Each option has distinct implications.  For 
example a project at the beginning will involve a significant degree of discovery learning, whereas one towards the end will be more of 
an applied learning approach.   
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Be	wary	with	assessment	
Assessment with action-based projects can be problematic, in that consideration needs to be given to both participation and 
contribution, to both process and content, to both collective and individual outcomes and to both external and internal influences.  It is 
advised to know something about these areas before undertaking formal assessments.  Whatever, it is worth considering triangulation 
where the ‘three lenses’ (self-peer-teacher) create a fuller view.  Consider the use of learners ‘arguing a case’, using multiple 
evidences 
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BUSINESS PROJECT 
Description	

This model is familiar and engages both learners and teachers.  It is a remarkably flexible 
strategy.  Essentially learners run a mini-business, marketing goods and services, while 
mimicking most facets of ‘real’ businesses.    

Being action-based projects, learners make the decisions, manage resources, organise and 
deal with consequences.  To succeed learners must use initiative, resourcefulness, 
stratagem, determination and other business and entrepreneurial skills. 

The project can be designed by learners and managed through a Learning Contract. 
Alternatively the teacher can design the project, using the ‘brief’ format (see 78). 

The standard duration from inception to wind-up is six to ten weeks. 

Common school models are ‘make and sell’ and ‘buy and mark-up’.  Higher education 
models lean towards services and/or involve significant degrees of technology. 

The strength of the model is that it directly engages learners in business and 
entrepreneurial behaviours.  
 
It is hard to imagine a contemporary business or entrepreneurship course which aspires to 
be engaging without some form of authentic business activity. 

Examples	

• Business learners buy second-hand digital devices and sell to peers at the college.  Managing margins is not easy and ‘fair 
dealing’ is problematic. 

 

Experience 2 
 

BUSINESS PROJECT 
 

Learners manage mini-business, 
authentic product & services, 
using enterprising real skills... 
 

Examples 
 

• Buy second-hand digital devices and 
sell at college 

 

• Buy and sell goods for others on 
eBay for a commission 

 

•  ‘One dollar’ investment competition, 
challenges to see how much they 
can grow one month 

 

• Sell learning resources to other 
education bodies... 

 

• Subcontract kids to make old fashion 
Xmas decorations and retail at... 

 

• Tutor ‘senior citizens’ in social 
media...one-on-one 
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• For a ‘commission fee’, a learner sells items on eBay – on behalf of fellow learners, staff and others.  Cash flow is a make or 
break matter. 

 

Learners sub-contract the local school to produce packs of Old Fashion Christmas Decorations.  The goods are sold at a 
hardware store.  Contractual matters are not always straight forward, particularly when quality control is important. 

Variations	

• Interviewing the most elderly citizens in the region, a learner produces a small iBook of recipes, which otherwise would be lost 
forever.  Media coverage and Facebook exposure ensures the booklet is successful.  At the end of the project the learner 
passes the business on to a community-based organisation, which shares profits with the senior citizens centre.  

 
• Starting out with ‘one dollar’, learners compete to see who can make the most money in a month through investment. 

Considerations	

Check	regulations.	
Profits, product standards, trade, taxation, intellectual property and the like may need attention. 

Consider	the	placement	of	the	project.	
Will it be at the beginning, during or at the end of the learning program?  Each option has distinct implications.  For example a project 
at the beginning will involve a significant degree of discovery learning, whereas one towards the end will be more of an applied 
learning approach.   

Be	wary	with	assessment	
Assessment with action-based projects can be problematic, in that consideration needs to be given to both participation and 
contribution, to both process and content, to both collective and individual outcomes and to both external and internal influences.  It is 
advised to know something about these areas before undertaking formal assessments.  Consider using triangulation where the ‘three 
lenses’ (self-peer-teacher) creates a fuller view.  Consider the use of learners ‘arguing a case’ using multiple evidences. 
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Ensure	an	alignment	with	learning	outcomes	
The teacher should be convinced the project would effectively achieve the desired learning outcomes in an efficient manner.  For 
example if the intention is to learn about financial matters, a project that relies on production is poorly aligned.  Likewise a project that 
is highly technical in nature may dilute the business focus.  Where learners design the project, make the learners prove the ‘alignment’ 
is sound. 

Don’t	overburden	the	project.	
For example unless developing a business plan is the core focus, demanding a detailed plan up front may consume time and 
enthusiasm.  Generally learners are eager to get on with the action. 

Have	a	wind-up	plan.	
What happens to the profits?  (Be creative)  What happens to a business with great potential? 

Have	Position	Description.	(See	66)	
It is common for teachers to become so involved with business projects that their tendency to take control overwhelms them.  Leave 
the action to the learners and the ‘quality assuring of the learning’ to the teacher. 
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BUSINESS ASSIGNMENT 
Description	

Through Business Assignments learners are able to help local business, learn about 
business and at the same time practice enterprising behaviour in authentic contexts.  The 
business may be private, social and even public.  

As with most action-projects, learners largely make decisions, manage resources, organise 
and deal with third parties – and accept consequences.  

Activities may take place on-site, off-site or both.  Generally learners work within a written 
‘brief’.  

Examples	

• Acting as Provisional Consultants, learners receive a brief from management to 
assess the effectiveness of product location in their hardware store.  They learn the 
principles behind product location are sophisticated.  

 
• Acting as a taskforce, business learners provide management with a plan for 

upgrading their IT arrangements. 
 

• Within restrictions and protocols, pairs of learners produce draft business plans for local small businesses. 
 

• Acting as a quality circle, learners join a small group of factory workers to identify ways of improving processes. 

Experience 3 
 

BUSINESS ASSIGNMENT 
 

Help business... 
Work with business... 
Learn about business... 
Practice business skills... 
 

Examples 
 

• Time-motion study of  ‘hand-over 

procedures’  

• As Provisional Consultants, learners 

provide a client satisfaction report 

• Compile costed IT upgrade plans... 

• Draft business plans for small 

business 

• Website makeovers for schools 

• Workshop on social media marketing  

• Stock-take for sports club 
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Variations	

• Working with a senior IT learner, learners build commercial websites for small business, using simple non-coding software.  
They also provide ‘make-overs’ for existing sites of not-for-profit organisations. 
 

• After consulting with the Human Resources manager, learners comprehensively research Return on Investment systems 
relating to contemporary training.  Their report confirms that the company is following best practices.  
 

• Using time-motion studies, pairs of learners identify that the ill positioning of equipment in the hand-over process leads to 
quantifiable inefficiencies.  Back at the college the teacher uses the exercise as a context for studying organisational models 
and management tools.  Ethics and the ‘human factor’ feature in discussions. 

 
• Learners act as reverse mentors, fostering the IT skills of senior executives. 

 
• Using social media, learners provide a local apparel retailer with a region-wide analysis of teen fashion preferences.  

Subsequently the Business Faculty organises a workshop on social media marketing for local businesses. 

Consideration	

Involve	learners	in	initiating	assignments.	
Not only do businesses respond well to being directly approached by a learner, but also the learner learns much from the process. 

Establish	agreements.	
While most relationships with industry partners are straightforward, it helps to formalise matters, especially when it comes to 
confidentiality.  In some cases a memorandum of understanding is drawn up. 

Ensure	learners	follow	workplace	protocols.	
Do not take it for granted that learners know how to dress and communicate in management situations. 
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Avoid	high	expectations.	
Sometimes both parties promise more than they can deliver.  Learners must also understand their project is not the business’s number 
one priority.  This can be disappointing when the business is unable to deliver on a task or on time.  Both parties must be acutely 
aware the undertaking is foremost educational. 

Ensure	a	common	understanding.	
The host needs to understand the purpose and how the assignment will be conducted.  Without clarity and agreement things can go 
wrong, sometimes seriously.  Depending on the size of the assignment, it might be wise to draw up a written brief in collaboration with 
the host.  The organisations may require the college and learners to sign a memorandum of understanding.  Confidentiality is a matter 
that needs addressing.  Prudence and sound organisation are important.  This can take time. 

Work	with	a	contact	person.	
Not only do the teacher and industry contact person need to be on the ‘same page’, but also they must be able to talk with the same 
person on most occasions. 

Require	regular	Progress	Updates	(see	134).	
This can be done in person, text, and phone, Twitter, Facebook... Social media provides flexibility with communication.  Consider 
designating a communications officer where groups are involved. 

Put	in	place	review	and	reflection	arrangements.	
Video diaries and journals are very suitable. 

Involve	the	industry	partner	in	debriefing.	
This not only brings a touch of reality, but also a differing perspective can provoke debate. 

Consider	involving	the	business	in	assessment.	
This can be complex.  Consider using triangulation where the ‘three lenses’ (self-peer-teacher) create a fuller view.  Consider the use 
of learners ‘arguing a case’, using multiple evidences, along with other Collaboration Assessment arrangements, (see 90). 
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SOCIAL PROJECT 
Description	

In essence learners run Social Projects, which align learning outcomes with activities that 
benefit others.  The primary focus is producing a social good, as opposed to profit.  
Nevertheless, for the most part, they must be self-sufficient undertakings.  Examples 
include social enterprises, community improvement activities and community services – and 
increasingly activities that relate to the environment.  Unlike the Business Project there 
tends to be a prominent relationship with the local community. 

Being action-based projects, learners make the decisions, manage resources, organise and 
deal with consequences.  To succeed learners must use initiative, resourcefulness 
stratagem, determination and other enterprise skills.  

The project can be designed by learners and managed through a Learning Contract.  
(Alternatively the teacher can design the project, using the ‘brief’ format.) 

Examples	

• With support from community agencies learners run a series of seminars on new 
welfare arrangements for senior citizens. 

 
• Acting as a social enterprise, learners produce a calendar, featuring financial literacy tips for junior school students, using 

sponsorship.  The calendar is sold through local schools at cost price. 
 

• A learner taskforce audits energy and resource use by a local charity.  They focus on potential savings.  Using the categories: 
stop, start, change and continue - they present fully costed recommendations. 

 

Experience 4 
 

SOCIAL PROJECT 
 

Action Projects with a social 
good, producing real products & 
services, social enterprises, 
taskforces and commissions. 
 
Examples 
 

• Run seminars on welfare... 
 

• Sustainability audits for clubs... 
 

• Report on college’s public image... 
 

• Feasibility study of... 
 

• Conduct process analysis of local 
junior sports competition... 
 

• Workshop on social media marketing 
for non-for-profits at cost 
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• Being commissioned by the college – two learners produce a report on the college’s public image in the local community, 
along with recommendations for improvement.  After receiving feedback, they design a marketing campaign for consideration by 
the college executive. 

Variations	

• In pairs learners provide retirees with personal tutor services relating to the use of social media for business and consumer 
purposes.  
 

• Learners act as reverse mentors, fostering the IT skills of senior executives in local public utilities. 
 

•  ‘Commissioned Learners’ undertake a feasibility study into opening a retail outlet for the goods of learners at education and 
training institutions in the region. 

 
• Operating as a co-operative, three learners produce a booklet on strategies for school learners to earn cash during their 

holidays.  Funding comes from a combination of sponsorship and advertising.  Another co-operative produces a booklet on 
volunteering – the bodies available, their functions and the advantages of participating, in terms of academic credit and 
employment.  The teacher uses the activities during the study of business structures/types. 

Consideration	

Consider	the	placement	of	the	project.	
Will it be at the beginning, during or at the end of the learning program?  Each option has distinct implications.  For example a project 
at the beginning will involve a significant degree of discovery learning, whereas one towards the end will be an applied learning 
approach.   

Ensure	an	alignment	with	learning	outcomes	
The teacher should be convinced the project would effectively achieve the desired learning outcomes in an efficient manner.  For 
example if intention is to learn about social media marketing, a project that heavily relies on financial management is poorly aligned.  
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Likewise, although the process of running the workshops in an earlier example is important - the content (financial literacy) is the 
primary focus in terms of business learning outcomes.  Make the learners prove the ‘alignment’ is sound. 

Be	wary	with	assessment	
Assessment with action-based projects can be problematic, in that consideration needs to be given to both participation and 
contribution, to both process and content, to both collective and individual outcomes and to both external and internal influences.  It is 
advised to know something about these areas before undertaking formal assessments.  Consider using triangulation where the ‘three 
lenses’ (self-peer-teacher) create a fuller view.  Consider the use of learners ‘arguing a case’, using multiple evidences and other 
Collaborative Assessment arrangements, (see 81). 

Have	position	description.	
It is common for teachers to become so involved with social projects, their tendency to take control overwhelms them. Leave the action 
to the learners and the ‘quality assuring of the learning’ to the teacher. 
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LIVE INVESTIGATION 
Description	

The focus is on taking the ‘classroom’ into the local economic community through enquiry.  
Learners investigate application of knowledge ‘at work’ in an authentic context. 

In addition to learning second-hand through books, resources and being told, learners go 
out and find out first-hand by looking, asking and listening - and in some cases ‘giving it a 
go’.  Live Investigation can last from half a day to a week.   

Examples	

• While studying product, promotion and pricing, learners visit the local retail district to 
investigate ‘store marketing, noting window displays, product arrangement, 
demonstrations, labelling, ‘specials’, ‘loss leaders’, signage, foot traffic and point of 
sale strategy.  Learners make comparisons between a supermarket, a department 
store and a ‘corner shop’.  On returning learners compare their findings with the 
‘text book’ descriptions. 
 

• Learners visit enterprises using social media marketing to separate ‘hype from 
reality’. 

 
• Two learners interview a bank’s Loans Officer on start-ups’ options with raising finance. 
 
• A learner investigates the college’s procurements processes and the supplier’s distribution system.  By way of adding 

structure to the investigation, learners use a process-mapping instrument.  Learners repeat the investigation with another 
supplier.    

Experience 5 
 

LIVE INVESTIGATION 
 

Investigate application of 
knowledge ‘at work’ in authentic 
contexts  
 

Examples 
 

• Compare ‘in-store marketing’ of 
supermarkets, department & corner 
stores 

• Attend sessions with creative teams 
at advertising agency... 

 

• Shadow real estate agent... 
 

• Interview loans officer at local bank... 
 

• Survey home-based business about 
the effects of cash flow 

 

• Visit enterprises using social media 
marketing separate ‘hype and reality’ 

 

• Attend Chambers of Commerce 
meeting... 
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Variations	

• To gain an understanding of not-for-profit organisations, pairs of learners spend a half-day talking with staff and clients.  Having 
signed confidentiality documents, three other learners attend a board meeting for the local football club. 
 

• Using a template, learners investigate two government organisations comparing their sustainability practices - with a specific 
focus on resource use.  The managers receive a report listing commendations and recommendations for improving their 
practices. 

 
• In an attempt to build a ’picture’ of their local economy, pairs of learners visit local business-focussed organisations, including 

the Chambers of Commerce and Industry, the Regional Economic Development Board and the Enterprise Support Agency.  
Other pairs visit relevant government departments, including the local municipal council.  On returning, pairs couple and 
consolidate information into a single infographic. 

 
• Learners learn the commercial realities by visiting an advertising agency, a newspaper and a radio station.  Back at college 

representatives from the organisations debate the ethics of marketing to small children.  
 
Work shadowing can be a form of Live Investigation, when the ‘shadowing’ of a businessperson focuses more on the business 
aspects and less on understanding careers. 
 

• To better understand the dynamics of cash flow, learners work-shadow a farmer and a professional artist.  Focusing on ‘risk’, 
other learners follow a theatre manager and an investment banker for a day. 
 

Considerations	

Decide	who	makes	contact	with	the	‘host’.	
Typically the teacher makes contact.  However learners can learn much by making contact.   
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Prepare	‘host’.	
The host needs to understand the purpose and how the investigation will be conducted.  Without clarity and agreement things can go 
wrong, sometimes seriously.  Depending on size of the investigation, it might be wise to draw up a written brief in collaboration with the 
host.  The organisations may require the college and learners to sign a memorandum of understanding.  Confidentiality is a matter that 
needs addressing.  Prudence and sound organisation are important.  This can take time. 

Prepare	the	learners.	
Learners must have a very clear appreciation of the scope of the activity i.e. where the boundaries are between what to look at and 
what not to look at.  It’s easy to stray.  Learning Contracts are particularly useful when it comes to Live Investigations, (see 24).  Where 
questioning is the main form of inquiry, learners should fully formulate questions.  In some cases hosts receive questions in advance.  

Combining	investigations	with	other	activities	enriches	the	learning	
Debating, designing scenarios, online investigation and making learning products/resources for the course expands learning 
possibilities.  In addition a holistic approach can create greater coverage of the curriculum i.e. many birds with a few stones. 

Use	video	recording	
Recordings of interviews, activities and processes make valuable resources for the current and future courses.  They also help with 
review and reflection.  Remember protocols. 
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SIMULATION 
Description	

Simulations are imitations of the processes/activities, characteristic of ‘the real thing’.  
Simulations can range from simple paper mock-ups, Monopoly, flight simulators through to 
full-scale military exercises.  They vary in level of sophistication, authenticity and challenge.   
 
Dynamic online simulations are now widespread in the business and entrepreneurial 
context.  It is strongly recommended that teachers explore possibilities.  
 
Typically the conventional simulation in the business and entrepreneurial context is built 
around sophisticated scenarios, commonly processed by competing small groups.  Other 
simulations are quite hands-on.  Simulations have two advantages.  Firstly they can act as 
substitutions, where an authentic performance is too expensive, dangerous or critical.  
Secondly simulations can be designed to target and accentuate learning experiences not 
readily available in authentic situations.  For example the classic in-tray and out-tray 
simulation can be manipulated to highlight the importance of delegation.   

Examples	

• Acting as a Human Resources manager in a large corporation, a learner undertakes 
an in-tray and out-tray simulation to sort and prioritise a number of tasks.  Usually the tasks are represented in a series of 
documents, such as internal memos, telephone messages, emails, and letters.  For example, messages may relate to meeting 
with the senior executive manager, a call from daughter’s school, a potential strike, an accreditation audit and job advertisement 
deadline.  In 15 minutes the learner read messages, rate, and explain their decisions. 
 

Experience 6 
 

SIMULATION 
 

Imitating activity/process of ‘real 
thing’, built around realistic 
scenarios 
 

Examples 
 

• Learners road test online business 
simulations for future course use 

 

• Four learners build own Sim Cities in 
‘one region’, visiting one another’s 
before weekly debrief 

 

• Working partners pitch a business 
proposal to a panel of would-be 
investors, as in the tradition of the 
Dragons Den (Angel Investors) 

 

• Classic in-tray and out-tray activity 
explore executive management roles  

 

• Learners manage mock portfolio on 
online stock exchange simulation 

 

• Course starts with Monopoly 
competition 
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In pairs students identify and road test online business program/games that would be most suited to future courses.  They 
demonstrate and explain their choices.  
 

• Using one of the many online stock market simulators, individual learners practice investing in the actual stock exchange.  
After two weeks their portfolios are assessed. 
 

• Using the standard cause and effect analysis, learners investigate timetabling limitations at the college.  Learners use a 
fishbone technique. 
 

• Working Partners pitch a business proposal to a panel of would-be investors, as in the tradition of the Dragons Den (Angel 
Investors).  
 

• Before starting their unit on investment, learners play games of ‘rapid’ Monopoly.  A local property manager participates in the 
game.  A financial advisor, a retired accountant and the college chief administration officer participate in the debriefing.  
Learners conclude the unit with an extended game. 

 
• Using sets of disparate materials learners design a product.  In pairs learners produce a mock television advertisement, 

promoting the product as a kitchen utensil.  Using three criteria a winner is selected.  The criteria relates to inventiveness, 
product credibility and clarity in choice of advertising strategy.  The winning pair receives dinner vouchers. 

 
• Learners debate the ethics, emotions and practicalities of making life-decisions through a standard ‘leaking boat’ game, 

involving role-playing antagonists and protagonists.  
 

• Throughout the course learners build and run a Sims city.  Peers and the citizens assess the health of the cities. Some 
students operate in small groups building their cities in the same region.  One student trials IBM’s new ‘serious business game’ 
CityOne.  



   
 

Copyright 2016 books@enterprisingeducation.com 

30 

Variations		

• In-tray and out-tray can involve delegation, referral, post-it stickers, time factors, rating systems and consultation. 

• Mock market trading may be restricted to a specified area, such as technology, natural resources or internal trade. 

• Constructions activities may involve trading between teams or a change in resource prices with little warning.  Potential to hire 
expensive advanced technology (e.g. stronger materials) can be included.  The focus is on developing or assessing decision-
making, teamwork and/or organisation, rather than the artefact itself. 

Considerations	

Online	business/enterprise	programs/games	are	almost	mandatory		
Learners and teachers who turn their back on these opportunities really should not be in business/enterprise education.  Younger 
learners in particular have an affinity with online simulations.   Many are superb learning tools.  A great benefit is that much of the 
activity takes place outside normal ‘course time’.  

Look	widely	for	simulations.	
There are many sources, especially online.  There are similar simulations on the same topic, so do not stop at the first one which 
seems to suit.  Be particularly wary of simulations, which are too sophisticated for your purpose.  Simple simulations are too readily 
dismissed.  Much of the learning relies on good facilitation and processing.  It is the teacher’s job to ‘wring out the last drop of learning’ 
from an experienced-based learning activity.  Twitter can be used to gather ideas.  Be guided by your main learning objectives. 

Lasting	outcomes	will	not	be	achieved	through	experience	alone.		
Bear this in mind.  Structured analysis, active processing and follow-on activities all expand and deepen the learning.  

Process	the	inquiry.	
Move beyond the open class discussion by using active processes, such as small group workshopping, jigsaw techniques (see xx) and 
the class blog. 
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Consider	where	to	schedule	the	simulation.		
Differing purposes and effects result from using the simulation before, during and at the end of a learning program.  For example, is the 
activity used as an introduction or conclusion?  Don’t forget simulations can be ‘drip fed’ over a number of sessions. 

Complement	the	simulation.	
Simulations work particularly well when integrated with other learning methods, such as role-play, debate and case studies. 

Include	follow-on	activity.	
For example, research and ‘live investigation’ enrich the learning process and lead to value-added learning outcomes. 

Consider	the	use	of	third	parties.	
Business people, professionals and civil servants can help design, facilitate and debrief simulations. 

Be	wary	of	assessment.	
Simulations are often used as assessment instruments, where authentic situations are not available.  Be acutely aware that the quality 
of simulation itself will influence the quality of the performance and outcome. 
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SURROGATES AND PROTOTYPES 
Description	

A surrogate is a ‘substitute’ that closely mirrors features of the authentic artefact – the ‘real 
thing’.  They are used where it is not feasible to produce the authentic product/artefact.   

While surrogates closely mirror the ‘real thing’, it is possible to change some of the features 
and the context to ‘target’ or broaden the learning.  For example where it is not possible to 
produce a real feasibility report on proposed regional employment initiative, a report can be 
based on an alternative region, but with a ‘twist’, such as a change in demographics.  

A prototype is a working model, illustrating the typical features of the actual 
product/artefact.  The prototype is particularly valuable not only because it can be sufficient 
for assessment purposes, but also because it may be sufficient for the learning.  For 
example, producing a black and white mock up of a brand design may be all that is 
necessary to illustrate the slogan design.  Colour and render detail may be superfluous to 
the learning outcomes.   Likewise carpentry learners may produce a prototype chair without 
the final wood treatment.  

Prototypes work especially well where business ideas are based on innovative products. 

Examples	

• Mock business plans enter competition judged by panel of professionals including bank officials. 
 

• Competing for a contract to build a water tower for a local farmer, learners build a prototype, using a production and a resource 
pool.  All equipment resources are purchased - and time costs are factored in.  Having their plans signed off, teams start 
production, trying to avoid penalties for going over budget. The teacher runs ‘a book’ when testing the prototypes.  

 

Experience 7 
 

SURROGATES 
 

Substitutes real thing 
 

Examples  

• Unable to demonstrate advertising 
campaign for new product, learners 
use storyboards, mock packaging 
simulated commercials... for a series 
of media promotions 

 

• Mock marketing plans are lodged for 
review purposes 

 

• Mock business plans enter 
competition judged by panel of 
professionals including bank official 

 

PROTOTYPES 
 

Working model 
 

• Construction model (water tower) 
includes purchase of time, material 
and production kits 

 

• Prototype e-tail interface facility 
demonstrate on course’s website 
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• Course participants, the teacher and advertising agency review mock marketing plans. 
 

 

• Using a matrix, learners develop contact network of peers and relatives as a substitute for a business network required by the 
course. 
 

• Learners produce a prototype e-tail interface facility, illustrating the potential of using co-browsing sales techniques.  Using 
the course’s internet server, learners test the prototype with peers under controlled conditions.   

 
• Using sets of disparate materials learners design a product.  In pairs learners produce a mock television advertisement, 

promoting the product as a kitchen utensil.  Using three criteria a winner is selected.  The criteria relates to inventiveness, 
product credibility and clarity in choice of advertising strategy.  The winning pair receives dinner vouchers. 

 
• Not able to draft job description statements for actual advertisements, learners write duty statements for non-teaching 

personnel in the college. 
 

• Not able to attend formal business meetings, learners keep detailed formal minutes of their project meetings. 
 

• Not able to conduct an advertising campaign for a new product, learners draw up storyboards for a series of media 
promotions. 

 
• Where it is not possible to produce a formal proposal for funding in response to an actual tender, it may be possible to 

produce a submission for a similar tender. 

Variations	

Construction style simulations may involve imposing differing management structures, e.g. flat and hierarchical.  Aesthetics may be 
one criterion.  Constructions activities may involve trading between teams or a change in resource prices with little warning.  Potential 
to hire expensive advanced technology (e.g. stronger materials) can be included. 
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Adding accessories can augment learning and bolster the surrogates and prototypes as evidence for assessment.  
 

• Not able to manufacture an up-cycled product, learners produce prototype complemented operating instructions for their 
unit on sustainability. 

Considerations	

Appreciate	the	value	of	surrogates	and	prototypes.		
Surrogates and prototypes allow learners to learn in a more concrete, hands-on and semi-authentic manner, where learners may 
otherwise be restricted to second-hand learning, e.g. watching, listening and reading.  Being able to demonstrate innovative business 
ideas makes prototypes especially valuable. 

It	helps	to	make	some	distinction	between	surrogates	and	simulations.	
Surrogates and prototypes are closely related to simulations, however the former is concerned more with artefacts and the latter 
relates more to processes. 

Address	assessment	factors.		
To the degree that surrogates and prototypes are not the ‘real thing’, they lack a degree of authenticity when it comes to assessment.  
Also it must be remembered that surrogates, as with other artefacts, do not give an accurate picture of the process.  For example it 
may have taken an unacceptable amount of time to complete the product and /or wasted resources in the process. 

Augment	with	other	items.		
For example, adding an instruction sheet to the prototype expands opportunities for assessment and learning. 

Prototypes	can	remind	us	where	to	stop.	
Often there is strictly limited time to cover an entire curriculum.  Considering prototypes reminds us of what to focus on. 

Learners	must	know	the	difference	between	surrogates	and	the	‘real	thing’.	
With a prototype, for instance, learners can mistakenly complete the artefact, wasting time and effort. 
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CASE STUDY 
Description	

Case studies are a common feature of business courses.  Unlike scenarios, case studies 
are factual accounts of real situations or events.  Popular case studies already exist (‘on-
the-shelf’).  Nevertheless, facilitators develop many case studies.  Learners can be 
involved.  Local businesses may collaborate where the case is built round their situation.  

For the most part learners respond well to case studies.  They like dealing with the 
authentic and active learning related to interpretation, speculation and problem solving.  (It 
seems they particularly like allocating blame).  

Analysis of the case study is the core activity! 
 

Case studies allow learners to analyse real situations.   

• At the simplest level learners can gain knowledge 
• Learners can see how theory manifests itself in the real world e.g. capitalisation 
• They can analyse why the situation is like it is e.g. credit failure 
• Case studies can centre on problem-solving and decision-making e.g. legal problems 
• Learners can debate issues, including moral dilemmas e.g. investment scheme 
 
At a more sophisticated level the case study can form the basis of a scenario, where 
learners are able to grapple with hypotheticals, e.g. what would have happened if this happened... and what would you have done if 
you were the manager.... 
 
In addition case studies can be used to 
• Research an aspect further  
• Highlight the importance of an issue or fact, piece of knowledge or skills needed 
• Showcase an exemplary practice 
 

Experience 8 
 

CASE STUDIES 
 

Case studies are factual accounts 
of business situations, dilemmas, 
crisis, decisions, entrepreneur’s 
stories... 
 

Many exist online, inc. YouTube. 
Teachers, learners devise ones based 
on local business, collaboratively or... 
 
 

Use in tandem with role-play, debates... 
Can turn into scenario by adding ‘what if 
element  
 

Learner can benefit greatly from 
developing case studies e.g. stock 
management issues at corner store. 
 

Examples 
 

• Online CS good for data analysis... 
 

• 90s Dot Coms illustrate many lessons 
 
 

• Feature local start-ups or stories of 
famous entrepreneurs lives 

 

• Team devises series of business case 
studies on variety of firms in region, 
present as teaching resource  
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There is great value in learners devising case studies or playing a prominent role in helping others in the process. 

Examples	

• Using the Internet, pairs of learners identify case studies of a particular entrepreneur.  They compare the case studies and go 
on to write their own case of the entrepreneur.  At the bottom of the account they add questions to provoke analysis.  The pair 
is coupled with another a pair to discuss their respective case studies. 
 

• The teacher contacts local businesses asking if there are any business dilemmas/difficulties they are facing for which they might 
appreciate some advice from their learners.  Case studies are drawn up around the volunteer businesses using the simple 
structure: problem, situation, background and criteria for potential solutions.  After analysis, learners present recommendations 
to the business owner for feedback.  The case studies are refined for future use. 

 
• Teams video-record interviews with local business operators to devise case studies of their start-up experience. There is a 

strong focus on the ‘personal experience’. 
 

• Three learners explore the concept of ‘greenwashing’ through analysing case studies of Starbucks, Sainsbury’s and Interface.  
They rank the companies in order of the most genuinely committed to sustainability to the least committed.  Learners give 
detailed justification for their decision.  

 
• Drawing on newspaper reports the teacher writes a brief factual account of the collapse of the eight-story commercial building in 

Bangladesh housing a textile ‘factory’, killing 1,129 workers and injuring another 2,515.  Learners identify business interests, 
research their subsequent responses and recommend the prosecution of a number of stakeholders.  Learners follow with a 
mock trial.  

 
• In 1985 Coca Cola tried to reclaim market lost to Pepsi by introducing New Coke.  It was a disastrous move.  Some blamed 

failure in market research and others believed the problem lay with the product.  After researching the case, learners argue 
which part of the company is most to blame for this infamous business failure. 
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• By adding detail, the teacher builds a case around the report that in 1979 Ross Perot offered Bill Gates between $6 million and 
$15 million for Microsoft.  Perot says that Gates wanted $40 million to $60 million. Should Perot have walked away?  Would 
you?  Given subsequent details, the answer is not as straightforward as it seems. 

 
• Working with industry the teacher draws up case studies of critical incidents that jeopardised complex business projects. 

 
• Using the internet senior learners write up a case study of a corner store to help junior learners understand the basics of 

marketing. 
 

• The business teacher invites junior managers from larger enterprises to develop cases studies related to the elective units in 
the course.  In addition the managers play a role in the debriefing session.  

 
• Through the use of newspaper clip, the facilitator creates a case study portfolio of industrial disputes.  After analysing the 

documents, learners role-play stakeholders’ positions in mock tribunals. 
 

• Learners interview people working in a non-government organisation focusing on their careers.  A template is used for 
sections relating to choices, values and aspirations.  The case study is supplemented with photographs of the person in the 
workplace.  

Variations	

• Teachers require learners to present case studies in a video format, particularly where the case study is built around interviews.  
Voiceover is used and notes are available.  This approach needs careful scripting, preparation and editing. 

• Collaboratively a teacher and a businessperson can develop case studies. 

• Many cases are integrated with role-play debates and scenarios. 

• Some case studies in the same area are used for comparative purposes. 

• Blogs are used for ongoing analysis and debate. 
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• YouTube clips present case studies. 

• A person involved in the actual case study may participate in debriefing sessions as a witness or aide.  

• Case studies can be historical e.g. Great Depression. 

• Case studies can be biographical e.g. great entrepreneurs.  They may be limited to an aspect of the person’s life e.g. childhood 

• Newspaper clippings and other documents may appear in appendices of case studies. 

• Where the focus is on finding a solution and/or determining a verdict, a format to engineer competition is designed. 

Considerations	

Allow	adequate	time.	
Processing a basic case study can take 1 to 3 hours.  If research is involved several sessions may be required. 

Case	studies	may	come	from	five	sources.	
• Off-the-shelf case studies can be found on the Internet in abundance.  Generally these are better suited when dealing with 

complexities and highly technical areas (e.g. financial analysis). 

• Teachers can modify off-the-shelf case studies.  Details or segments may be removed to better fit the teacher’s learning 
objectives. 

• Using the Internet and other sources, such as newspaper archives, teachers can create their own case studies. 

• Case studies can be based on local organisations and people.  When the organisation is actively involved in the process the 
case study is likely to be more authentic.  

• Learners can be involved in developing or identifying case studies.  For example having to find a case study that best illustrates 
the topic/question they are studying is a demanding analytical exercise in itself.  Likewise senior learners can prepare case 
studies for use by other learners – and in doing so learn a great deal about the subject matter.  

• Social media can be used to gather ideas e.g. Twitter. 
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Consider	the	following	when	writing	case	studies.	
Learning objectives are the touchstone.  It is easy to get side tracked when devising and analysing case studies. 
Industry personnel, employers, professionals and entrepreneurs are a wealth of information; they can add the important authenticity.  
Quotes add interest and authenticity.  A journalistic style may suit some contexts.  Ensure accuracy and if necessary anonymity. 

Ensure	there	is	‘a	point’.	
Unless the prime purpose is presenting information, there needs to be an overt purpose/outcome to the case study.  Often this can be 
achieved through the use of a ‘driving question’, such as 

• Why has this happened? 
• How can it be fixed? 
• Whose fault is it? 

Case	studies	achieve	little	by	themselves!	
Bear this in mind.  The required learning outcomes will not be achieved through osmosis.  Systematic analysis, active processing and 
follow-on activities can expand and deepen the learning.  

Process	the	inquiry.	
Move beyond the open class discussion by using active processes, such as small group workshopping, jigsaw techniques (see 82) and 
class blogs.  Where possible use people related to the case study e.g. owner of the business). 

Placing the learner at the centre of the situation adds engagement.  For example regularly repeat this question: What would you do? 

Integrate	the	case	study	with	follow-on	activities.	
Combining the case study with a role-play, debate... creates a richer learning experience 
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SCENARIO 

Description	

A scenario can be a substitute for an actual situation.  Also a scenario can be used to 
highlight facts and issues in ways that a real situation may not allow, including the practise 
of certain skills.  

Although scenarios are ‘make-believe’, they must be believable.  The capacity to inject a 
hypothetical element (what if...) into the story makes them a flexible and potent teaching 
strategy.  Further, they promote the all-important human capacity to imagine.  Being able 
to imagine different situations is not only fundamental to creativity, but also to wise 
decision-making.  For example, investment options require the consideration of many 
scenarios.  Commonly scenarios have a strong element of solving problems. 

Because scenarios are fictional, they can be designed to sharply target specific learning 
outcomes.  At strategic times new information can be added to sharpen or shift the focus.  
For example, what if the consumption tax is raised tomorrow or all budget calculations are 
out by 1.4 per cent.  Scenarios can be very dynamic! 

Scenarios work particularly well when integrated with other learning methods, such as role-
play, debate and case studies.   

 

Scenarios are often presented in the format of a Scenario Brief. 

Examples	

• After studying fictitious data from a fabricated customer service survey detailed in the Scenario Brief, learners devise a 
customer service policy; goods return procedure and a complaints policy for the retail outlet described in the scenario. 

Experience 9 
 

SCENARIO 
 

Credible account of fictitious 
situation with ‘what if’ factor 
Dynamic strategy in business and 
entrepreneurship studies... 
Examples 
May be based around: 
• Analysis of statistical data 
• Responses to changes in tax, costs, 

technology, competition, policy, 
• Solutions to conflict btw interests  
• Stories of ‘lean’ start-ups.... 
• Ethics e.g. sacking lazy workers 
• Sustainability issues, disability 

 

In tandem with role-play, debates... 
assessment. Follow-up with real 
research 
 

Imagining scenarios is central to 
creativity and decision-making! 
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• The Scenario Brief describes the conflict between the local tourist operators and proponents of a wind farm development.  

Besides the economic issues at stake, there are environment issues to be resolved.  After researching, including consulting with 
their relatives and friends, learners unveil their solution at a class presentation. 

 
• The Scenario Brief details how a local textile manufacturer is losing profit due to waste.  Working through the financial and 

production details in the brief, learners determine the magnitude of the problem.  Role-playing the company accountant, the 
production supervisor and the human resources manager, learners meet to devise a plan to remedy the situation.  Before they 
lodge their plan with the teacher, new information comes to light, namely 15% of the workforce has very poor literacy skills.  
They have two hours to revise their plan.  
 

• Scenario Brief describes an actual high profile fraud case.  Working on the course-blog the learners identify the legal 
responsibilities of public corporations.  Each learner follows up with research and writes a report on the element of good 
corporate governance. 

Variation	

Case	study	derived	
The scenario is based on an actual real life case study. It is anonymous and typically it is slightly hyperbolised. 
 

• A scenario is built around the potential impact of 3D printing on the cosmetic industry.  The Scenario Brief details how 
Photoshop and a 3D printer operate to produce customised make-up at home.  After workshopping the scenario learners write 
their own scenarios based on the Google Glasses. 

 

Modified	case	study	
One or two features of a real case study are changed to focus on a particular issue.  For example, in the sentence below the focus has 
been shifted from sexism to ageism, simply by changing the word ‘gender to ‘age’. 
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• “The employee knew he was not going to be promoted because of his age...” 

Modelling	
Scenarios are commonly used to predict the consequences of proposed changes 
 

• The scenario requires the learner to identify the likely consequences if the school’s learner fees are increased by 10%.  
Learners negotiate with the school’s management to predict likely scenarios. 

Futurism	
 

• Learners identify business opportunities that might arise from a 4% increase in global warming. 

Perspective-taking	
The scenario features the differing perspectives that stakeholders hold in a known environment.  

 
• The scenario involves an employee negotiating a salary increase.  The background details the business’s trading situation and 

the employee’s family circumstances. 
 

Alternative	World	
For example the following scenario acts as a stimulus for studying globalisation. 
 

• The Scenario Description paints a picture of what the world looks like in 20 years.  The international economy consists of four 
trading blocks... 

Considerations	

Recruit	People	Outside	Course	to	help	with	the	design	of	scenarios.	
Industry personnel, employers, professionals and entrepreneurs have a wealth of information; they can add realism and most enjoy the 
process of developing a scenario.  It is not uncommon for them to participate in reflection sessions.  
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Analysing	scenarios	is	not	demanding.	
The design phase is relatively easy and the analysis can be straightforward, if well structured.  

Scenarios	achieve	little	by	themselves!	
Bear this in mind.  The required learning outcomes will not be achieved through osmosis.  Learning can be expanded and deepened 
by structured analysis, active processing, concrete outputs (e.g. prediction) and follow-on activities. 

Start	with	the	learning	outcomes.	
Consider these closely before investigating the possibilities and regularly revisit them when designing the scenario, including the 
follow-on activities and analysis.  

Use	detail	
As with role-playing, details matter because they maintain the focus on learning outcomes - and details add realism. 

Make	the	scenario	output	focussed.	
Solutions to problems, predictions and plans help focus and motivate learners.  Often this can be achieved through the use of a ‘driving 
question’, such as 

• Why has this happened? 
• How can it be fixed? 
• Whose fault is it? 

Process	the	inquiry.	
Move beyond the open class discussion by using active processes, such as small group workshopping, jigsaw techniques (see 87) and 
the class blog. 

Include	follow-on	activity.	
For example, research, interviews and ‘live investigation’ enrich the learning process and add value to learning outcomes. 
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ROLE PLAY  

Description	

Role-play is a form of acting in a fictitious context.  Although it is an excellent learning tool, 
its full potential is not always realised...and often it goes wrong.  Detail, rehearsal and clear 
objectives are absolutely critical to success.  Very importantly, by watching other learners 
can learn a great deal, when the exercise is well organised.  

Specifically role-plays allow learners to 
 

• practise skills e.g. negotiating 
• demonstrate processes, e.g. running an ideas generation session 
• experience the perspectives and feelings of another person, e.g. a disappointed 

client 
• rehearse performance in forthcoming situation e.g. making a business pitch 
• analyse situations and behaviour, e.g. reasons causing employees to be stressed  
• assess competence in areas where it is inappropriate or not feasible to do so on-the-

job e.g. interviewing job candidates 
• liven-up sessions e.g. some dull material is covered in a current affairs panel format 

  
Too many role-plays simply focus on attitudes. 

Role-plays can be annoying and unproductive if not used skilfully and judiciously!   

Examples	

• Acting as a family sitting around the kitchen table, four learners quarrel about the idea of mum leaving her job and setting up a 
home-based business. 

Experience 10 
 

ROLE PLAY 
 

Allows a learner to experience, 
rehearse, experiment and 
demonstrate... Opportunity for 
observers to learn is a great benefit 
 

Many formats, e.g. role reversal, 
tagging, theatre, and impromptu.  A 
‘brief’ details characters, motives & 
situation.  
 

Examples 
 

• Quarrel in kitchen at table: mum 
considers tossing job to set up 
home-based business 

 

• Employer explains details of how 
competition is causing layoffs  

 

• ‘Elevator pitch’ to potential investor, 
learners swap roles for 3 minutes 

• Journalist interviews tycoon over tax  
 

• Child argues new allowance due to... 
 

• Business partners argue Xmas sale 



   
 

Copyright 2016 books@enterprisingeducation.com 

45 

 
• Two learners, acting as a manager and an employee representative negotiate a new employment agreement. 

 
• One learner, acting as a business proponent, tries to convince a friend to invest in her business idea because she has ‘what it 

takes to get it off the ground’. 
 

• Two learners acting as two employees debate whether specific changes in work conditions are reasons enough for industrial 
action. 

 
• Learners study the finances (detailed in a scenario brief), showing the company is in crisis.  One learner acting as manager 

explains how a change in the terms of trade has led to the crisis and the resultant need for staff retrenchment.  Another learner 
explains how this may be avoided by a serious reduction in working hours.  

Variations	

Integrated	
Some role-plays are more effective when integrated with other activities, such as case studies and scenarios.  Often role-plays are 
better used in tandem with scenarios and case studies.  

• Before debating corporate responsibility, learners study a scenario (contained in a mock newspaper article) where a 
company’s reputation is put at risk when its involvement in poor work conditions in an underdeveloped country is exposed.   
Acting as a company spokesperson one learner presents a media response.  Acting as TV journalists, two learners follow up 
with probing questions.   

Fishbowl	
Fishbowl role-plays are used to focus the attention of audience.  In essence the role-play takes place inside a circle (fishbowl) of 
observers.  A more structured approach involves designated audience members focussing their attention on designated ‘actors’. 

• Three learners play company personnel at an executive meeting, discussing the option of introducing a monetary incentive 
scheme for employees.  The three learners at the meeting represent: the company accountant, the human resource manager 
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and a staff representative.  One third of the observers focus on the attitude/perspective/position of the staff representative, one 
third focus on the human resources manager and the other third on the company accountant.  After the role-play the three 
groups are mixed to discuss their observations and in particular the ‘pros and cons’ of financial-based incentive schemes. 

Role	Reversal		
‘Actors’ quickly swap roles during the role-play.  For example a learner presents an elevator pitch to a learner playing a potential 
investor, and then they swap roles for three minutes. 

Doubling		
Another learner sits or stands behind the role player and acts as a friend, relative or colleague who has the option to expand upon or 
reveal feelings not expressed by the player.  

Role	Rotation 
The role-play is stopped briefly so that players can trade roles before continuing.  Usually involves more than two players. 

Tagging	
Role-play involves a role-player asking someone in the audience to take their position or conversely an observer offering to take over 
by calling ‘tag’.   

(Tagging and rotating can add fun (free-wheeling) and bring more ideas to the table.)   

Theatre	role	play	
Theatre role-play is like putting on a mini-play for the purpose of observation and analysis.  It is a fairly sophisticated approach, 
requiring good design, thorough rehearsal and confident volunteers.   For example with enough preparation the concept of a family 
quarrelling over the family budget at the dinner table, could be turned into a fabulous learning event. 

At	length	role-play	
The role-play is conducted using technology, putting the players at some ‘distance’ from one another.  For example players may 
interact, using telephones.  Blogs can be used. 
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Impromptu	
Typically the role-play is casual and brief, involving little preparation.  The immediate purpose can be illustrating a point or exploring 
issues in the middle of the session.  

Assessment	role-play	
Role-play is increasingly used for assessment, especially where on-the-job opportunities are not available.  However, it is not always 
successful or appropriate.  There are issues related to what is being assessed (validity).  For example how much does a person’s 
ability to act influence the result?  Likewise the quality of the role-play design will significantly affect the outcome.  Furthermore some 
cultures do not view role-play positively.  When assessment is involved it is wise and fair to limit role-play to demonstrating knowledge 
and skill. 

Considerations	

Participation	must	be	voluntary.			
Remember, people have the right not to pretend to be someone/thing else, particularly in public.  Furthermore role-playing negatively 
impacts on some individuals. 

Select	competent	volunteers.	
Where the primary purpose of the role-play is to illustrate a point to all present and the role-player’s learning is secondary - it is best to 
use your ’best’ actors.  Little learning results from an incompetent performance. 

Design	the	role-play	in	detail.	
What are the circumstances and motivations in detail?  For example be specific when asking a learner to role-play ‘the angry client’. 
What exactly are they angry about?  How angry are they?  What do they want fixed?  What are the motivations and dispositions of 
others who may be involved?  Without specificity you are inviting vague, hesitant and even confusing behaviour. 

Provide	a	detailed	role-play	brief.			
A role-play brief is like a little story with instructions and tips for the characters/role-players, along with details about the situation in 
which they find themselves.  In particular the brief explains the motivation of characters and their desired outcome. 
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Make	the	role-play	outcome	focussed.	
Ensure the ‘actor’ has a stake in a particular outcome; the outcome is important to them.  Consider including an element of melodrama.  
For instance when the wife confronts her husband for consistently putting the business before the family, she could be seriously 
threaten to divorce him.  This would sharpen the focus when studying work/life balance. 

Prepare	methodically.	
Study (workshop) the role-play brief in teams or whole group.  Perhaps do a walk-through rehearsal where the facilitator and/or other 
learners act as directors. 

Rehearse	seriously.		
For larger role-plays rehearsal and revisiting are absolutely essential.  

Use	props.	
Even the simplest symbols, such as hats, encourage the sense of make-believe - and paradoxically it frees the role-player to get 
further into character.  

De-role	systematically	
This is critical.  The facilitator has a duty to do this.  Removing props helps.  A de-role may be simple as marking a line on the floor for 
role players to step across back into normality.  Shaking hands may be appropriate. 

Debrief	
Prepare this.  Move beyond the simple whole group discussion format.  For example try using a think-pair-share exercise first.  A 
checklist relating to learning outcomes can guide discussion and consolidate the learning. 
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DEBATES 
Description	

There are many types of debates, such as team debates, impromptu debates, debating 
pairs and constructive controversies.  They can operate in tandem with other activities e.g. 
role-plays, scenarios and case studies.  

Debates are useful for analysing opinions and beliefs, expressing values, evaluating data 
and interpreting complexity.  Also debates are particularly helpful in teaching learners to 
‘argue the case’ and question the status quo and face contentious issues. 

Besides fostering deductive reasoning, debating requires learners to ‘think on their feet’. 
Debating can also encourage tolerance.  Importantly in the context of business and 
entrepreneurship, debating promotes the art of rhetoric and other persuasive techniques. 

Debates are a good way of starting or climaxing an area of study.   

Although much can be learnt from short sharp debates, a great deal is learnt through 
lengthy preparation, especially from researching (which could even involve interviewing 
local businesses). 

In many ways the learning by the audience is the most important element. 

 
Some debates may focus on facts and interpretation e.g.  

• It is wiser to save your money than to invest it. 
• Payroll tax reduces employment. 
• Only talented people succeed in business. 

 
Some debates may focus on opinions e.g.  

Experience 11 
 

DEBATES 
 

Question facts, opinions, ‘argue 
the case’, and think on feet, 
persuasion, and use of rhetoric... 
 

Fundamentals: 
• Learning by audience is essential!  
• More research the better! 
 

Example topics 
• Self-employment is better than 

employment 
• Greed is good 
• Flat tax is best 
• Bankruptcy laws are too lenient 
 

Example formats 
• Team, reverse, chamber, Q&A 

panel, presidential, study debate 
  

Interesting features 
• People outside course/adjudicators 
• Adjudication by voting 
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• Family and business do not mix 
• Everyone should be taxed at a ‘flat rate’.  
• It is okay for secondary school learners to have bank credit cards. 
• Any job is better than none.  
• Social entrepreneurs are as important as private entrepreneurs. 

 
Some debates may focus on values e.g.  

• Taxation is theft 
• Rich people are greedy. 
• Selling junk food is okay 
• Personal identity cards are not an infringement of human rights 

 
Typically debate involves participants prosecuting their own stance and interrogating that of the opposition.  Most debates involve a 
high degree of competition and winning. 

Many people enjoy participating.  Many people enjoy watching debates and learn a lot from debates.  Active audience involvement can 
significantly augment the learning and enjoyment. 

Standard	Debate	
The standard debate is the team panel debate, often referred to as the School Debate, which is familiar to many.  Usually called the 
affirmative and negative the two opposing sides have three members each.  The first speaker of the affirmative states their 
understanding of the topic; proclaims the position they will argue; summarises the arguments to be put by the other two members of 
the team; and concludes by presenting two or three points of their own.  While the first speaker of the opposition follows a similar 
routine, this speaker usually starts by refuting one or two points made by the affirmative speakers.  The second speakers continue to 
present arguments to support their case and attack those of their competitors.  The third speakers continue the process, concluding 
with a summary of the weakness of the opposition’s case and the strengths of their own case, before making a final appeal for the 
audience’s support. 

Typically, a panel of three adjudicators announces which side has won and justifies its decision by commenting on each side’s 
performance.  Generally, where the purpose is to learn the art of debating, adjudicators pay as much attention to the quality of the 
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presentation, as to the soundness of the argument.  However where the purpose is more related to a learning discipline, more attention 
is paid to the soundness of argument. 

Examples	

• It is better to be self-employed than being employed. 
• IT businesses offer the most opportunities for revitalising our region’s economy. 

Variations	

The Study Debate is a team debate based on the accumulation of research and study by the participants and often the audience.  
 

• After lengthy research and discussions, learners debate the topic that top-down management is more effective in bringing 
about organisational change than bottom-up strategies. 

 
• After consulting with staff, parents and business owners, learners debate the topic that education is failing to promote 

entrepreneurship. 
 
The Impromptu Debate takes place with little or no warning.  The format usually involves two volunteers debating a specific topic that 
directly relates to the current area being studied or a current event, such as....  The debate is like a short sharp argument.  Generally 
where judging is involved, it is done by the audience casting votes.  Impromptu debates tend to be more whimsical than the traditional 
debates.  Sometimes they are used to liven up a session or conclude a course topic.  

• During a session on business ethics, learners in pairs have 15 minutes to prepare both sides of the debating topic: ‘fair trade is 
not practical’.  There are two debates in each session.  Students don’t know who will participate, nor which side they will 
represent. The debate lasts 11 minutes. 

 
Mixed Discipline debates are atypical, but they can be a rich source of learning.   
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• Learners from the business, history and law disciplines debate the topic: ‘the banks were morally responsible for causing the 
Great Depression’.   

 
A variation involves business learners tackling the debate from the perspective of one of their other subjects. 

• Business learners debate the topic: ‘hardcopy newspapers are no longer viable’ from the perspectives of business, IT and 
science.... ‘Alternatively, a new business cannot be registered unless it can prove it will be environment friendly’. 

 
Presidential Debates involve two or more learners prosecuting their opinion about a given topic, such as ‘too much government 
assistance for start-up businesses is counterproductive’.  After each participant gives a very brief summary of their opinion, a panel 
questions them.  Alternatively, they may take questions from the audience.  Generally participants are allowed to question one another 
and rebut the others’ claims.  The debate exposes participants to ‘handle fire from all angles’.		Most formats involve a moderator. 

 
Question and Answer panels are becoming popular, mimicking television formats.  Simply several panel members (learners) receive 
questions from the audience on a single or range of topics.  Each member is designated an interest group to represent, such as a 
business lobby, trade union, church, conservation lobby.  A host, usually the teacher, moderates the process.  Questions are often 
contentious, such as is long-term sustainability more important than short-term jobs.  There can be an overall theme, such as business 
contraction in the region.  Sometimes only a small number of learners is selected to ask the questions, perhaps as journalists.  It is not 
unusual for the topic to be set well ahead of the debate. 

 
Chamber Debate has a simple free flowing format allowing all class members to actively participate.  Basically the whole class is 
divided into two teams: one team, the Affirmative, argues in favour of the proposition and the other team, the Negative, argues against 
the proposition.  Having the two teams sitting opposite creates a sense of drama.  A member from the Affirmative side kicks off the 
debate with a three-minute speech.  From here teams take turns speaking.  A member signals their wish to speak by standing up.  The 
teacher (chairperson) selects the speakers and ensures they stick to the topic.  The maximum speech length is two minutes.  Although 
there might be some small group discussion of the topic, generally there is no preparation.  Typically there is no ‘winner’. 

 
Reverse Debates (a constructive controversy) not only requires the learners to challenge values and ideas of others but also their 
own.  Dealing with their own bias and prejudice makes this form of debate well suited to the ethical and ideological context.   
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At the outset do not tell the participants that it is a reverse debate.  They must not know they will be swapping positions!  
 
A reverse debate is a great way to conclude an area of learning.  The room can be full of debating quintets, so all students are 
involved. 

 
The following is a common process. 

 
1. Two learners are paired as partners.  One pair becomes the affirmative side of the debate, with the other pair becoming the 

negative.    
 

The topic/proposition is introduced, e.g. Greed is good! 
 
2. Away from their opposition, partners are given six minutes to prepare their arguments.  
 
3. The two sides join one another in the following configuration.  
 
 
 
 
 
 
 
 
4. Instructions are given: 

• “This is an argument not a debate!” 
• “You have six minutes to argue your case.” 
• “Anyone can talk at anytime but avoid arguing with just the person directly in front of you.” 
• “You don’t have to listen.” 
• “You can do anything except touch or insult anyone!” 

A
FFIR

M
A

TIV
E

 

N
E

G
A
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E
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5. After six minutes call ‘freeze’ and inform pairs that they are now going to swap sides, i.e. the negative pair becomes the affirmative 

etc.  They have four minutes to prepare.  Reconvening, they debate for six minutes.  After they de-role (e.g. swaps seats), they 
form a consensus team to draw up a joint position statement on the topic, using the following sentence stem. 
 
‘We believe that... because... but...’ 

Considerations	

Research	is	king	
With the conventional format a great deal is learnt through lengthy preparation, especially from researching, which may include 
interviewing local business or using Twitter... 

Involve	the	audience	
In many ways the learning by the audience is the most important element of educational debates.  This can be done in a 
number of ways. 

• All students can research the topic. 

• The audience may directly participate by asking questions. 

• Students can adjudicate. 

• Debaters may be randomly selected. 

Simply voting can increase the audience’s engagement. 

 

Be	absolutely	clear	about	the	motion/proposition/topic.	
Poor framing can create confusion, misinterpretation and lack of focus.  Run the proposition past colleagues to ensure clarity.  Be 
mindful of the learning outcomes at all times! 
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Be	sensitive	with	participation.	
Not all learners are comfortable debating.  This is particularly the case with reverse debating.  Voluntary participation has many 
advantages.  However it is important for most learners to experience debating and the critical thinking it necessitates.  Create an 
expectation that all will be involved, while putting in place the option to ‘pass’.  Where people are uncomfortable, allocate them to other 
roles, such as an adjudicator, observer and note taker.  Where possible favour more confident debaters.  Having less capable, less 
confident or less committed learners playing a central role in a debate can jeopardise the learning and enjoyment for everyone. 

All	debates	require	preparation.		
Even the use of impromptu debate needs careful forethought.   With some debates diagrams of formats, roles and process can add 
clarity.  Allocating time for practise can be helpful.  Will coaching be needed? 

Moderation	and	adjudication	are	important.	
Be clear about your own role as moderator.  Having guest adjudicators can add to the experience.  For example a panel could be 
drawn from local businesses, banks, finance professionals, government agencies and community organisations.  There should be no 
more than four adjudicators, preferably three.  Always involve at least one learner on the panel. 

Avoid	lengthy	speeches	and	accentuate	melodrama.	
Accentuate opportunities for rebuttal, challenge and disputation, as this dynamic enhances the examination of issues and agility of 
thinking.  The adversarial aspect engages the audience. 

Have	an	endgame.	
Generally debates should conclude with some ‘resolution’.  This can be facilitated by a structured debriefing, summarisation of salient 
points and statements of position, such as the one used in the reverse-debate example. 

(We believe that... because... but...) 

Ensure	there	is	time	for	debriefing.	
This is especially important where the debate is a substantial undertaking, as with a Study Debate. 
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PEOPLE OUSTIDE COURSE (POC) 
Description	

POC are people not participating in the course.  Having business people and entrepreneurs 
working with learners can be a great strategy, especially in the study of business and 
entrepreneurship.   

The involvement of People Outside Course can fall into six categories 
 

• Visitors, mostly imparting knowledge and experience 
• Mentors, mostly supporting individuals 
• Advisors, mostly working with teams 
• Facilitators, mostly helping with specific learning activities 
• Collaborators, participating in specific learning activities 
• Designers, helping to design specific activities, e.g. scenario 

 
POC can include personnel from banks, industry, small business, business support 
agencies, not-for-profit organisations, government agencies, media outlets, as well as 
farmers, lawyers, e-business operators, consultants, entrepreneurs, self-employed trades 
people, artisans, accountants... (Some may be retired.) 

POC can provide nuanced information from authentic contexts.  In addition learners tend to 
listen to People Outside Course more than they do to teachers and give their insight more credence.  POC tend to enjoy working 
directly with learners i.e. ‘on-task together’. 

POC are a great resource.  Restricting their participation to mini-lectures and ‘my story’ parables can be wasteful. 

Experience 12 
 

PEOPLE OUTSIDE 
COURSE 

 

POC may act as visitors, mentors, 
advisors, facilitators, collaborators, 
and participants...  
 

Examples 
 

• Property consultant illustrates sales 
strategies and local market 
dynamics 

 

• Online entrepreneur joins in blog 
 

• Retired business owner advises 
business project  

 

• Sale supervisor facilitates simulation 
 

• Accountant feedbacks on quality of 
learners’ finance records 

 

• Lawyer & journalist participate in 
business ethics debate 

 

• Junior bank manager helps design 
scenario on bankruptcy 
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Examples	

• Learners learn sales strategies and market dynamics from a property sales consultant.  The use of local market data easily 
captures the learners’ attention. 

• Besides helping the teacher design the simulation, the construction site manager sits aside from the activity, offering teams 
advice but only when asked.  
 

• Local industry offers advisors to each team during their enterprise projects.  Over the years the college builds a pool of team 
advisors. 

 
• A retired lawyer adjudicates a debate on ethics of live stock exports. 

 
• The local bank organises an e-business workshop for learners, involving two local e-business tourist operators. 

 
• A local sub-contracting plumber paints a realistic picture of the critical step of moving from employment to self-employment 

and the nature of contracting. The idea of contract penalties surprises many learners.  Afterwards the learners examine the next 
critical stage of moving from being self-employed to being an employer. 

 
• Two business people assist the municipal council in selecting the winner of the course’s mock business plan competition for 

local development projects. 

Variations	

• Using the class -blog, internet entrepreneurs participate in learner blogs as guest contributors  
 

• A manager from a community services agency supplies authentic messages for the learners’ in-tray and out-tray simulation. 
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• A local retailer demonstrates the use of Twitter as a marketing tool.  Learners follow up by watching YouTube clips on social 
media marketing. 

 
• Before proceeding with their mini-business projects, a junior bank manager signs-off on the learners’ business plans.  The 

banks appreciates that this is a good opportunity for junior managers to practice in a low-risk friendly environment. 

 

• A panel of finance professionals act as ‘dragons’ in a Dragon Den simulation. 

 
• Last year’s hosts help prepare this year’s learners for their live investigations and work shadowing. 

 
• Using a Q&A format, a trade union official and an employee representative discuss/debate the proposition: ‘we are on the 

same side’.  Learners vote to determine a winner. 

Considerations	

Be	wary	of	the	mini-lecture.	
Although it is an easy option, the mini-lecture is not always high-value.  It can often miss the mark.  In some cases it creates unreal 
expectations.  (And too often it can be simply boring.) 

Take	care	with	selection.	
Avoid selecting people just because they are willing.  Remember not all business and industry people are enterprising.  In fact learners 
may learn more from the sub-contracting painter.  Asking colleagues is always a good way to identify POC.  Not only do they know 
many people but also often they know them personally, which helps to identify the more interesting, competent and willing. 

Preparation	is	king!	
POC need to know the exact focus and scope of the activity; in particular their role must be super clear.  A personal and written brief is 
essential.  The learners also must be prepared.  In some cases this involves preparing questions; in others cases it might involve a ‘dry 
run’ of a debate or simulation. 
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Look	for	some	reciprocal	benefit.	
Frankly, some organisations become jaded from education institutions constantly asking for favours.  With the junior bank manager 
example the payback is simple; the junior manager has a valuable staff development opportunity.  The property sales consultant has 
the potential of wooing future clients. 



   
 

Copyright 2016 books@enterprisingeducation.com 

60 

VIDEO-RECORD ACTIVITIES 
Description	

The primary advantage of video-recording activities, performances, demonstrations, 
interviews and processes is that they can be analysed later.   

Video-recording activities allows 
• Learners to access experiences, not readily available, such as workplace meetings 
• Learners to analyse matters in greater detail, and more than once  
• Learners to record actual learning activities e.g. debates 
• Teachers to reflect on their performance for improvement 
• Teacher to accumulate learning resources for future use 

 
When thinking about the technology, especially in relation to editing, we must think beyond 
the traditional notions of a video camera and editing studio.  We are talking about 
smartphones, free editing apps and tablets. 

Examples		

• Learners record the meeting with a company’s Human Resources manager 
discussing the concept of intrapreneurship in business. 

 
• Unable to attend an advertising team preparing a client pitch, learners analyse an edited video of the team meeting.  As a 

follow-up activity, learners participate in a Skype link up with the agency’s creative director. 
 

• Using tablets, learners video-record their interviews with local business owners discussing their start-up experiences. 
 

Experience 13 
 

VIDEO–RECORD 
ACTIVITIES 

 

Allows learner to access situations, 
analyse processes, review 
performances in detail, reflect, use 
in future 
 

Examples 
 

Learners record and review 
 

• Ad agency’s ‘creative session’... 
• Executive explains ‘intrapreneurship’ 
• Investor interviews... 
• Manufacturing process... 
• Own role-plays, presentations, 

meetings 
• Mayor’s presentation on city plan 
• Teleconferences with business 

students in Asia are recorded 
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• Having become confident with role-play, learners record a scenario involving business ethics. 
 

• Learners record one another conducting brainstorming sessions.  Videos are randomly distributed among the class for 
appraisal.  Two days later, after receiving feedback, randomly selected learners demonstrate the process again. 
 

• Project teams record their team meeting for analysis. 
 

• Using mobile phones, pairs of learners record one another during a negotiation exercise.  They appraise the performance, 
share feedback and repeat the performance.  

 
• Learners record mock television advertisements. 

 
• Learners record themselves practising a mock business pitch.  After critiquing their performance and sharing their thoughts 

with peers, learners continue their rehearsal. 
 

• Learners record fellow learners using the course YouTube Channel.  
 

• Learners record one another making electronic presentations 

Variations	

• As part of their study on Fair Trade, learners record their videoconference with Fairtrade International.  

 
• Learners record the teacher’s presentation on ‘Common Reasons for Business Failure’.  Through providing the teacher 

with feedback on the quality of her presentation, learners must thoroughly analyse the style and content.  In a quest to gain 
professional feedback the teacher provides her colleagues with a copy of the video. 
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Considerations	

Learners	should	be	aware	of	the	basics.	
These include a still camera, a framed subject and adequate audio.  Poor audio can all but render a video useless.  Learners need to 
practice these basics and get into the habit of checking the basics before filming. 

Make	a	pool	of	resources.	
Make a collection of second-hand mobile phones.  Tablets are particularly valuable.  Identify some of the simpler video-editing apps.  
Allow learners to practice with these.  Don’t forget the availability of webcams! 

Consent	should	be	gained.	
Some people are uncomfortable being videoed.  Also cultural beliefs can come into play.  It is particularly important that written 
permission be gained from people outside the education setting, such as business people.   Also when in certain settings, such as 
workplaces, learners need to follow protocols.  Regardless of the situation, all people should be fully aware of how the video will be 
used. 
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RESPONSIBILITY STRATEGIES 
 

 

 
Teachers must shift more of the control of and responsibility for the learning process to the learner...easier said than done.  As 
learners mature they have a deepening psychological need to control their learning.  At the same time teachers are deeply rooted in 
the practice of managing (dominating) the learning process, resulting in a passive and dependent learner.  This imbalance has to 
change for a number of reasons.  Learners are more motivated when they have control.  Independence allows people to become 
self-managing learners – for life.  The potency of experience-based learning is enhanced when the learner plays the prominent role 
in managing activities.  Moreover the process of managing one’s own learning, especially experiential activities, requires the learner 
to employ enterprising skills, namely, using initiative, being resourceful, organising, solving problems and remaining focussed and 
determined, and commonly collaborating. 
 

In giving up some of the control over the learning experience does not mean the teacher cannot influence the process and outcome.  
The teacher can influence by designing the experiences including assessment, negotiating, responding to ‘teachable moments’, 
demanding quality and managing resources, including access to outside experiences and experts.  The cliché is the teacher should 
become more of a facilitator, designer, a guide and an assistant...  but in doing so the teacher must be careful not to withdraw too 
far and under-facilitate.   
 

The shift in control can take place at three levels. 
 

• Task Sharing is the most fundamental.  On most occasions the teacher offers the learner the option to manage the task at 
hand e.g. to answer another learner’s question, to organise groups, to lead the discussion, to... 

 

• At the other end of the spectrum is Job Sharing.  The primary responsibility for defined roles is fixed for the entire course e.g. 
peer tutoring, collecting assessment evidence, managing resources, evaluating the teacher and managing social media 
operations.   
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LEARNING CONTRACT 
Description	

A Learning Contract is a formal agreement between the learner/s and the teacher, where 
the learner/s makes a commitment to achieve specified learning outcomes and the teacher 
commits to helping the learner in a specified manner.  Negotiation is at the heart of 
contracts.   

A Learning Contract is a very practical strategy for putting a structure around learner-
managed learning (which always runs the risk of coming off the rails, particularly where 
experiential learning is involved).  In creating a learning contract the learner moves from 
being passive to becoming an active partner.  Most importantly the notion of a contract 
underscores the learner’s status and mutual responsibility. 

Typically a learning contract relates to a discrete and substantial area/unit of learning. 
Alternatively it may primarily be built around a learning activity, such as a project, a 
research program or a business assignment.  A basic component of a contract is 
assessment: what it will cover and how it will be undertaken.  In addition a learning contract 
may cover working relationships (teams, roles...) schedules, resources, deliverables and 
evidences to be collected.  Most importantly a contract states the assistance offered by the 
facilitator, such as individual tutoring arrangements, social media participation/management, workshops, access to facilities, resource 
availability, access to other personnel and special needs support.  Some contracts include matters relating to credit granted and 
exemptions. 

 

Learning contracts can involve individuals or groups.  Teachers may stipulate one or the other.  Alternatively they may offer 
individuals the choice of working with others.  In this case individual learning contracts should reflect a consensus and a description of 
how learners will collaborate. 

Responsibility 14 
 

LEARNING CONTRACT 
 

Covers what learners will do to 
achieve outcomes and how teacher 
will help...  
 

Adds structure and direction to more 
complex undertakings 
 

Learner/s: read, visit, meet, attend, 
create, blog, debate, present, by...   
 

Teacher: ‘open-door’, blogs, two Vlogs, 
seminars, attends, Skype, when... 
 

Examples 
 

• LC allows learners, making prototype 
website for mock e-business, to 
access an IT teacher for 10 hours 
over the life of the project 

 

• LC requires social enterprise to lodge 
two ‘progress updates’ per week and 
teacher promises same-day feedback 

 

• LC requires teacher to attend 
rehearsal of the learner-led workshop 
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Once a contract is negotiated, it may be renegotiated at set times or at the advent of specific circumstances.  Sometimes matters 
relating to renegotiation are written into the contract.  Reviewing and monitoring are fundamental to success. 

Once the learning outcomes are detailed in a document the contract can become the mainstay of assessment. 

Successful learning contracts rely on and promote mutuality, negotiation, accountability, transparency and ’ownership’. 

Examples	

• A learning contract formalises the learning aspects of a social enterprise project, which involves developing a prototype 
marketing plan for a community-based organisation, whereas a memorandum of agreement formalises the actual working 
relationship with the organisation.  In particular the learning contract describes the role that the organisation will play in the 
learner’s assessment. 
 

• Through their contract, learners, making a prototype website for a mock e-business, access an IT teacher for 10 hours over the 
life of their project. 

 
• While on business assignment a learner is required to lodge a one-page update twice a week.  In addition their contract requires 

the learner to attend an online interview with the teacher to review progress with assessment requirements.  
 

• While producing video portraits of local entrepreneurs, the learning contract requires the teacher to provide a number of 
services.  These include an ‘open door access’ on Fridays, Q & A texting, regular participation in the course blog and one 
workshop on business plans and two online sessions on business ‘start-ups’, including the advent of the ‘lean’ start-up model. 

Variations	

• Sometimes a learning contract is based on a simple ‘bridging the gap’ strategy between the learner’s current abilities and with 
those which they aspire to attain.  Simply: what do you need to know that you don’t already know, and how can I help... 
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• Often learning contracts are used where learners are allowed to devise a learning activity within the broad parameters of the 
learning area, as with a thematic approach. 

 
• Where teams are involved, learning contracts may be devised collaboratively by members and ratified by the teacher. 

• Sometimes learning contracts are used to encourage online learning.  For example the contract may require the learner to 
participate in online group work, including contributing to designated blogs.  With the online context learning contracts can be 
used to structure collaboration, maintain focus and foster collegiality. 

Considerations	

Learning	contracts	do	not	suit	all	circumstances.	
These include the following. 

• Where there is a reliance on lectures and other conventional teacher-led learning activities, especially when structured 
sequentially. 

• Where the learning areas/activities are ‘small’. 
• Where there are many dissimilar topics/outcomes, spread over a significant period of time. 

Learning	contracts	work	well	in	particular	contexts/conditions.	
These include the following. 

• Flexible teaching arrangements are easily accommodated, especially for the teacher. 
• Learners are experienced and comfortable with the practice of independent learning. 
• Time is dedicated to the process of developing and monitoring contracts. 
• The purpose, outcomes and outputs are clear. 
• Assessment is directly aligned with the learning outcomes to be achieved. 

Developing	learning	contracts	needs	to	be	efficient	and	not	drawn	out.	
Firstly start with the learning outcomes, regardless of the degree to which they are mandated.  The more learners understand the 
outcomes, the easier it will be for them to identify evidence for assessment and matching learning strategies.  This in turn will help 
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learners identify the resources/assistance they will need.  From here they are in an informed position to negotiate a realistic learning 
contract. 

Consider	the	following	when	developing	the	learning	contract	
• Using a what, how, who and with what framework is an easy process.  Templates can be a good starting point.  There are many 

online. 

• Having a tangible output (e.g. a report, presentation, plan, learning resources, blog, video, brochure) simplifies the development 
process. 

• Without over doing it, a S.M.A.R.T framework adds sharpness to a learning contract and the activity it represents.  It is also a 
good learning exercise in itself. 

• Beforehand encourage learners to consider their learning preferences and circumstances 
 
Be very sure of what is negotiable and what is not negotiable 

Lean	towards	formality	
Containing the final agreement in a formal format will add to its gravity and significance.  Having both parties sign the document will 
add further significance.  Some even involve a witness.  Providing peers with a copy has advantages.  It allows peers to offer and 
receive help from one another. 

Monitoring	and	reviewing	contracts	is	absolutely	paramount!	
Without reviewing contracts they can become tokenistic and even misleading, especially where there is lack of experience. 
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POSITION DESCRIPTION / ROLE SHARING 
Description	

A Position Description is a detailed written account of who will do what in an extended 
learning activity, such as an action project.  In most cases the description distinguishes 
between what are the primary responsibilities and ‘powers’ of the teacher and those of 
the learner.  On occasions some responsibilities are shared.  Generally there is room for 
adjustment and dealing with contingency.  

Typically responsibilities and ‘powers’ cover managing resources, running meetings, 
demonstrating techniques, imparting knowledge, running workshops, peer coaching, liaising 
with ‘people outside the course’, assessment arrangements, social media management, 
monitoring progress and satisfaction, and evaluating teacher performance.  In some cases 
responsibility for behaviour expectations, equity, OHS and sustainability are also divided. 

Examples	

• In accordance with position descriptions, at the beginning of the mini-business 
projects the teacher determines the assessment deliverables; the learners determine 
the timeline and schedule.  During the project learners manage all finances; the 
teacher conducts audits.  Learners run all team meetings; the teacher’s contribution is just one item on the agenda. 
 

• In accordance with position descriptions and agreed principles, learners moderate all peer assessment; the teacher manages 
all other assessments. 

 
• In accordance with position descriptions – at the end of Business Assignments, learners run debriefing activities, including 

organising involvement by ‘business professionals’.  The teacher organises the professionals’ involvement in the assessment. 
 

Responsibility 15 
 

POSITION DESCRIPTION 
 

Role Sharing 
“ Division of powers” 

 

Statement of who will do what in the 
learning process. Teacher/learner 
‘primary’ responsibility & accountability 
 

Examples 
• Teacher moderates self assessment; 

learners moderate peer assessment 
 

• Learners manage weekly quizzes, 
debates; teacher determines topics  

 

• Learners manage all social media 
operations; teacher monitors 
participation  

 

• Learners evaluate teacher, course 
and working environment 

 

• Learners must constantly raise issue 
of ethics with all course content 

 

• Teacher attends project meetings, 
but only as an item on agenda; 
otherwise acts only as an observer 
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• In accordance with position descriptions - learners identify/negotiate, price and select the resource consumables for the 
course including field trips and placements, while the teacher takes responsibility for the actual purchasing. 

 
• In accordance with position descriptions - learners renovate the course’s website, and establish new accounts for Facebook, 

Twitter, and their YouTube channel, while the teacher monitors online behaviour. 
 

• In accordance with position descriptions - throughout the unit on innovation learners select YouTube clips and run the 
accompanying class blog, while the teacher trials Vlogging with three learners. 
 

• In accordance with position descriptions - learners accept full responsibility for actively maintaining sustainability in all matters 
relating to the course, including the better use of resources and enhancing the learning environment.  The use and 
arrangements of technologies are a major focus. 

 
• In accordance with position descriptions – learners must constantly raise issues relating to ‘values in business’ in all areas of 

study; learners also organise the debate at end of units, including selecting the topic.  

Variations	

• In some cases role sharing spans an entire course, particularly where team-based learning prevails. 

 
• Some role-sharing involves learners having individual roles, especially with projects where, for instance, one learner may be 

responsible for organising meetings, while another may take care of finances.  Another learner may be responsible for 
monitoring all team assessment matters. 

 
• Sometimes individual learners have ongoing roles based around recurrent themes, such as values, sustainability, diversity and 

internationalism. 
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• In some cases roles and responsibilities are built around sub-groups e.g. three learners are responsible for managing all 

matters related to social media.  

 
• Where there is likelihood or need for significant re-negotiation, a Learning Negotiator has the singular responsibility for 

negotiating on behalf of the class. 

 
• Some role sharing may involve learners attending faculty or department meetings. 

Considerations	

The	use	of	a	position	description	needs	to	take	into	account	other	arrangements.	
Things can get messy, where learning contracts, teacher-assistants and peer learning arrangements are involved. 

Beforehand	decide	what	is	and	what	is	not	negotiable.	
It is hard to turn back.  Also it makes negotiating meaningful.  Importantly your stance will shape experience and determine learning 
outcomes.  Build in renegotiation clauses.  Remember the teacher always has the ‘last say’ in the division of powers, roles and 
responsibilities. 

Involve	learners	in	an	initial	risk	assessment	exercise.	
Besides prudence and practical benefits, the exercise will underscore the distinctiveness and gravitas of working under a role-sharing 
regime. 

Explore	and	negotiate	systematically.	
Often there are more matters that meet the eye when responsibilities are broken down.  Moreover learners are more likely to ‘buy in’, if 
the process is meaningful.  Certainly they will be clearer about expectations and accountability. 
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But	of	course	keep	it	simple.		
While it is important to break things down into detail, don’t get bogged down or over complicated.  The rationale about considering in 
detail is to distil the primary responsibilities. 

Provide	examples	(informed	choice).	
Without some examples, learners are not quite sure of the possibilities. 

After	early	exploration	and	analysis	of	responsibilities,	position	descriptions	can	be	developed	in	a	number	of	ways.	
Starting points may involve the following. 

• Teachers roughly draft their own descriptions 
• Teachers roughly draft the learners’ descriptions 
• Learners roughly draft teacher’s description 
• Learners roughly draft their own descriptions 

 
Using some or all four of these approaches provides a good basis for formalising decisions and documentation. 

Build	in	opportunity	for	change.	
Establish an early review point, perhaps two weeks.  Make it clear that learners can raise concerns at any time.  Consider the use of a 
‘learning negotiator’, regardless of other role arrangements. 

Build	in	the	requirement	for	regular	consultation.	
For example when it comes to learners evaluating the teacher, learners may be required to discuss specific techniques with the 
teacher. 

Use	standard	problem-solving	techniques	to	tackle	all	problems	with	the	development	of	role-sharing	and	job	descriptions.	
This is not only educative but it also underscores the mentality of being solution-focussed.  Furthermore it brings into play other 
important entrepreneurial behaviours. 
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TEACHER ASSISTANT 
Description	

The teacher assistant is a popular model for enhancing learner ownership and engagement.  
In essence a learner directly or indirectly assists the teacher with learning activities.  This 
may involve delivering/managing discrete learning activities or playing a part in a teacher-
managed learning activity.  

There are a number of benefits, besides the practical benefit of an extra pair of hands. 

• The status of the individual teacher assistant is elevated - and in doing so the status 
of the other learners. 
 

• The learner-teacher relationship is enhanced, especially solidarity and trust. 
 

• The teacher assistant practises valuable higher order skills, especially 
communication. 

 

• The perspective of the teacher assistant may be more ‘in tune’ with other learners in 
certain areas, such as technology. 

 

• Through the act of teaching, the teacher-assistant’s own learning is deepened and 
enriched. 

Examples	

• As the teacher introduces the varying types of sponsorship that corporations use in Public Relations, the teacher assistant 
chimes in with simple pre-prepared examples. 

 

Responsibility 16 
 

TEACHER ASSISTANT 
 

Assists during session/activity 
and/or runs part of session and/or 
helps with preparation 
 

Examples 
 

• TA conducts revision on examples of 
guerrilla marketing 

 

• TA demonstrates software as teacher 
explains accounting method 

 

• TA coaches teacher on use of Twitter 
 

• TA observes Business Assignment 
teams 

 

• TA selects YouTube clips on 
innovation and risk-taking  

 

• TA researches ‘lean’ start-up concept 
 

• TA reviews teacher notes on 
business ethics 

 

• TA prepares debate on bottom-up 
management model versus top-down 
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• The teacher assistant takes the lead role in demonstrating a financial analysis software program.  The teacher asks clarifying 
questions where needed.  

 
• The teacher prepares examples of industrial disputes that illustrate ethical matters at play.  Before using them the teacher 

assistant reviews the teacher’s notes. 
 

• The teacher assistant runs a revision session at the end of the unit on cash flow concepts. 
 

• The teacher introduces a number of idea generation techniques, the next day the teacher and teacher assistant jointly run a 
workshop on practising these techniques. 

 
• The teacher assistant coaches the teacher in the use of Twitter, in preparation for the upcoming sessions on social media 

marketing. 
 

• The teacher-assistant and teacher take turns explaining five aspects of price structuring. 

Variations	

• Rather than operate for a set period, the teacher assistant volunteers on an activity-by-activity basis.  

• Sometimes the teacher ‘employs’ two teacher assistants on an as-needs basis. 

• A teacher assistant may only help with preparations and teacher coaching. 

• Some teachers use teacher assistants primarily as co-facilitators with cooperative learning activities. 

• Some teacher assistants specialise in technology. 

Consideration	
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The	use	of	teacher-assistants	needs	to	take	into	account	other	arrangements.	
Things can get messy where high profile learner ‘teaching’ is involved, especially Learner Presentations and Learner-led workshops.  It 
can also be overkill. 

Involvement	in	five	sessions/activities	is	a	reasonable	guideline.	
There are many variables, not least the number of volunteers. 

Being	a	teacher	assistant	should	be	on	a	purely	voluntary	basis.	
Motivation and willingness to help are central ingredients. 

The	introduction	is	critical.	
Make the early activities short and very simple.  Learners need to see success in participation and learning.  Initially encourage more 
confident and competent learners to volunteer.  In private ask learners to volunteer, not in front of peers.  

Be	wary	of	assessment.	
The advice is to avoid assessment in the context of teacher assistants.  It can be very messy.  Also it can dampen the voluntary aspect 
and the ‘spirit’ of the involvement.  

Preparing	teacher	assistants	is	paramount		
While this takes up time, it is a good investment.  As confidence grows the demand on time will lessen.  Many learners will be more 
self-managing and need little guidance.  Do not become over reliant on teacher assistants, nor leave them unsupervised. 

Be	prepared	to	step	in.	
Even the best-prepared activities can fall apart and competent learners lose confidence. 

Ensure	the	involvement	is	meaningful.	
Don’t have teacher assistants as wallflowers!  Their role should be active and prominent. 
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LEARNER PRESENTATION 
Description	

Learners make presentations to their peers.  The focus is mainly on content.  Although they 
are less hands-on, generally presentations are interactive and engaging.  Typically there 
are two presenters.  

The presentation session may involve 
• The audience participating in one or two co-operative learning techniques 
• Significant levels of technology 
• Modest input from People Outside Course 

 
Where assessment is involved, it is usually triangulated, involving the partner, audience 
feedback and teacher.  Unless learning outcomes include those relating to presentation, 
assessment should primarily focus on the quality of knowledge presented.  Generally 
however the two become intermingled. 

It is expected learners will practise their presentation, more than once. 

Examples	

• Learners make a presentation on ethical investment.  They include YouTube clips.  Learners provide their audience/class with 
a folder of ‘take home notes’. 

 
• Learners make a presentation on discrimination in the workplace and related legislation.  Two Skype interviews are organised 

with employers involving audience participation.  The session concludes with an impromptu debate. 
 

Responsibility 19 
 

LEARNER 
PRESENTATION 

 

Pairs make interactive one-off 
presentation, mostly on course 
content 
 

Examples 
 

• Presentation provides a summary 
introduction to unit on market 
research 

 

• Presentation on ethical investment, 
involves Skype interviews 

 

• Presentations on stock market is 
made online with ‘dispersed learners’ 

 

• Presentation on gender in business 
concludes with impromptu debate 

 

• Presentation on replication versus 
innovation business models is 
recorded and followed up with course 
blog 
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• At the end of the unit on accounting concepts and financial analysis two learners present a revision session.  An interactive 
whiteboard is used throughout. The session concludes with a quiz. 

 
• In turns learners deliver a series of mini-presentations throughout the course on recurring themes, one focuses on gender and 

the other sustainability. 

Variations	

• Besides taking place during a unit, presentations are used as introductory exercises to topic areas or to summarise a topic. 

• A series of presentations is required throughout the course on a recurring theme, such as ethical consideration or sustainability. 

• One learner makes the presentation and another plays the assistant, mostly in the area of organisation, especially where significant 
levels of technology are involved. 

• Learners may be required to follow up their presentation with tutorials. 

• A panel format is used for the presentation. 

• Presentations are made online to ‘dispersed learners’. 

• The presentation includes the use of twitter and/or mobile phones. 

• The teacher ‘gently interrogates’ the presenters throughout their session, as in the tradition of a ‘viva presentation’.  

• The presentation concludes with an assessment segment, where the learners award themselves a ‘recommended score’ for the 
quality of their knowledge (and presentation, if applicable).  Presenters may have to defend their assessment against challenges by 
the audience and teacher. 
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Considerations	

Require	the	presenters	to	provide	a	detailed	account	of	the	presentation.	
This should include a run-sheet, examples of resources to be used and a description of activities. 

Be	prepared	to	step	in.	
Even the best-prepared presentation can fall flat or miss the mark. 

The	learners	must	be	familiar	with	the	list	of	learning	outcomes.	
Unless presenters understand the learning outcomes, it is not likely they will be addressed adequately.  Learning outcomes enhance 
learners’ preparation.  Where the outcomes do not exist, assist learners to develop a list. 

Look	out	for	‘two	for	one-credit	opportunities’.	
Where courses include learning outcomes relating to presentations, learners may receive credit through making a presentation.  This 
may be especially the case with courses involving entrepreneurial elements. 

Consider	both	presentation	and	contribution	when	assessing.	
One learner may have made a greater contribution in the preparation than in the actual presentation.  Assessment arrangements will 
need to take this into account.  Also bear in mind that one learner’s participation will affect the other’s, for better or worse. 

Encourage/require	audience	participation.	
For example Q&A, audience feedback and IT activities reduce the tendency to just ‘talk’ at the audience.  Also it encourages people to 
‘think on their feet’. 

Video	the	presentation	
This not only creates a legacy, but it is also a good learning resource in itself, including acting as a guide for future presenters.  You 
can also use it for assessment and debriefing purposes but be sure the purposes are clear to all. 

Provide	guidance	and	stipulate	requirements	
For example, develop a briefing-sheet detailing what is expected, especially emphasising that the presentation must not be a ‘dump of 
information’.  
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LEARNING BRIEF 
Description	

A Learning Brief describes a major learning activity.  With this description learners can largely 
manage the activity without direct teacher involvement.  The ‘brief’ decreases learners’ direct 
dependence on the teacher, allowing learners to use more discretion, creativity and flexibility 
in the way they learn.  

Typically a brief focuses on a discrete extended learning activity, such as Action Projects, 
Live Investigations, Business Assignments, creating a case study, Learner-led Workshops 
and theatre role-plays.  

Common components include 
• A summary of the activity and objectives 
• Task outline 
• Resources 
• Conditions/rules 
• Recommendations/tips 
• Timeline 
• Deliverables  
• Assessment arrangements 

 
At a detailed level a brief might include information on reporting and reflection requirements.  Usually teachers select their own 
components and design structures accordingly.  Briefs vary greatly. 

Generally briefs detail the learning outcomes through appendices.  

Some briefs target-learning outcomes through an emphasis on particular components, such as resources e.g. technology. 

Responsibility 20 
 

LEARNING BRIEF 
 

A description of a major learning 
activity:  project, workshop, Business 
Assignment... ...so learners can, for the 
most part, independently manage 
processes without ‘direct’ teacher 
involvement. Typically details 
objectives, task outline, resources, 
conditions, tips, timeline, deliverables 
and assessment  
 

Examples 
 

• Brief leads learner through a series of 
links, gathering information for 
assignment on the potential of online 
‘co-browsing for e-tail’.  

 

• Brief, describing how learners will make 
presentations on responsible 
marketing, is accompanied by teacher 
video tips for the Q&A segment 

 

• Brief, describing ‘deliverables’ of Action 
Project, details the evidences to be 
lodged for assessment  

 



   
 

Copyright 2016 books@enterprisingeducation.com 

79 

Examples	

• In response to their brief business learners research where visitors to the district spend their money.  They do this in 
consultation with local retailers and tourist operators.  Their brief stipulates the use of the specific formats for the presentation of 
data.  Learners start by exploring the online-research tools mentioned in the ‘tips’ section of the brief. 

• The brief relates to the development of case studies on local businesses. The focus is defined, along details on processes and 
formats required 

• The brief leads the learner through a series of web links, gathering information as they go.  Using the information the learner 
demonstrates online selling techniques, including the potential of ‘co-browsing for e-tail’.  

• Learners video-record a series of simulated board meetings, based around several scenarios, detailed in the brief.  The brief 
requires individuals to lodge a report on critical business decisions raised in each scenario. 

• The brief describes how individual learners are to make their presentations on the ‘responsible marketing’.  Particular detail is 
given to the use of technology.  The tip section highlights the value of including opinions from both consumers and businesses 
people. 

Variations	

• The conventional Learning Guide is similar to the Learning Brief.  However generally the learning guide features a sequence of 
learning activities directly related to the learning outcomes of the unit.  The activities tend to be less integrated than those of a 
learning brief, and often minor in magnitude.  There is a workbook flavour to the common guide. 

• A video may accompany a brief, providing extra information or a learning resource. 

• Although ‘challenges’ are similar to briefs, there tends to be an emphasis on problem solving with challenges. 
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Considerations	

Worth	the	investment	
Once written, trialled and refined a brief can be used many times over. 

Go	slowly	with	design.	
There is a bit of an art to writing briefs.  To gain experience and confidence it helps to focus on smaller activities.  It also helps to 
simply transcribe ‘what you normally do’ into a draft.  Also imagine what you would expect the learners to do in your absence.  Then try 
to fit this in to some simple structure.  

Investigate	styles	of	briefs.	
Many ideas can be gained from ‘project briefs’ and challenges associated with problem-based learning.  You can find examples at 
www.enterprisingeducation.com. 

Double-check	for	understanding	and	monitor.	
Misinterpretation is not uncommon.  It can be a source of frustration and lost productivity.  Designate points to monitor activity and/or 
require regular written Progress Updates.  Tweets and posting on the course Facebook account and course-blog can be useful. 

Be	prepared	to	negotiate.	
Briefs can be more demanding than initially intended.  Respond positively to requests for more time or short cuts. 
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COLLABORATION STRATEGIES 
 

People naturally learn with and from one another.  Learning in collaborative ways is a proven productive way of learning both technical 
and non-technical skills.  It nurtures cooperative skills and attitudes which are fundamental to modern work, business and 
entrepreneurship.  Importantly, collaborating in learning tasks and processes requires the learner to use enterprising skills, especially 
communication, interpersonal attributes and problem solving.  Very importantly critical thinking is constantly practised, because 
students must listen (carefully), discuss, explain, and understand other perspectives, and debate and resolve issues. 
 
Good cooperative learning rests on two principles: first, the outcome can only be achieved through collective input; and secondly, the 
individual is accountable for his/her contribution which is clearly defined.  The teacher must plan and organise this; it doesn’t just 
happen by putting people in groups.    
 
Some tips 
 
• Adapt ‘specialisation’ used in sessions, particularly those dedicated to processing knowledge.  Co-assignments are valuable for 

processing knowledge on a larger scale. 
 
• Teams should be used with larger collaborative undertakings, particularly those using action-based projects.  But good teams need 

structures, such as roles, which are best based on skills audits. 
 
• Including an element of social media as part of an overall strategy deserves serious consideration.  Collaborating online, especially 

using social media is both an effective way of learning and work.   
 
• Try to include some degree of peer coaching, even if you don’t list it as an implicit strategy, because it not only provides an extra 

set of hands, but it also raises the status of the coach. 
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SOCIAL MEDIA 
Description	

Social media is not a fad or a pastime activity!  
 
Social media offers learners many ways to collaborate with their learning.  In particular 
collaborating online has the capacity to decrease the learner’s dependence on the teacher, 
while expanding learning outside the ‘classroom’.  Having a basic course-website has 
tremendous value, especially a blog facility.  

There are some common uses of social media. 
 

• Social media can provide an endless stream of information.  For example Twitter 
alone provides an extraordinary platform for ‘searching’ and ‘researching’.   
 

• Social media allows learners to instantly share links, ideas and advice.  Importantly 
they can give one another feedback on what is and is not useful, helping one another 
to ‘stay on track’ or avoiding drowning in a sea of information. 

 
• Social media allows learners to share, analyse and debate ideas, for instance 

through blogging on their own or the course’s online account. 
 

• Social media allows learners to communicate, one-to-one, one-to-many and group-to-group.  This can happen even at the 
ubiquitous level with texting. 

 
• Social media allows ‘dispersed learners’ to share a virtual workspace.  (Check out for example the brilliant Google 

Conceptboard) 
 

Collaboration 21 
 
 

SOCIAL MEDIA - a must! 
 

Together, research, share, debate, 
work & support. Having a course-
website is a tremendous benefit & 
course-only accounts with Facebook & 
Twitter...  
 

Examples 
 

Using Twitter learners 
• Follow an entrepreneur or stock 

exchange reaction to budget,  
• Exchange links & research leads  
• Summarise lesson in 140 characters 
 

Using course-website, learners 
• Post required updates on projects  
• Respond to an opinion piece by guest 

PhD business student.  
 

Using Google Conceptboard learners 
collaborate on Business Project with 
business students in Asia 
 

Using webcams learners critique one 
another’s business venture ideas, by 
posting clips on the course’s YouTube 
Channel. They Vlog instead of blogging. 
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• Social media allows learners to teleconference. 
 

• Social media allows learners to socialise and support one another. 
 
And they can do all this virtually anywhere, anytime and increasingly using any device.    
 
A teacher can maintain a course-website for the exclusive use of course participants.  Using the course-website for blogging is a 
particularly powerful way for learners to collaborate online.  In addition ‘accounts’ can be set-up for course-only use e.g. Facebook, 
Twitter and a YouTube channel.  Access is limited to those involved with the course.  Setting up these accounts is relatively easy.  
Learners may collaborate using their own individual ‘accounts’ but that is up to them. 

Tweeting	

• Learners follow the twitter accounts of prominent entrepreneurs, such as Peter Jones and retweet interesting tweets to fellow 
learners’ Twitter accounts. 
 

• A learner chats with an industry expert on the topic of business opportunities in Asia.  Another learner chats with another 
industry expert on the same topic.  The two compare notes, before asking similar questions of more industry experts.  

 
• All learners follow the budget.  In addition each individual is allocated a specific area to track, such as the reactions by the stock 

exchange and lobby groups. 
 

• Learners summarise today’s lecture/lesson in 140 characters.  
 

• Using the twitter account set up exclusively for ‘micro-blogging’, learners reach a consensus on the two major important 
messages of the day. 

 
• Before starting the assignment, learners tweet their interpretations to one another, ensuring they have a clear interpretation of 

the topic. 
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• Using links, learners alert one another to interesting blogs appearing on particular media websites, such as... 

Texting	

• Learners text one another for advice while researching a topic. 

Blogging	

• A guest businessperson posts an opinion piece on business ethics.  All learners are required to participate in the subsequent 
discussion.  For assessment learners are required to summarise the blog discussion. 
 

• For each unit a learner has the responsibility for leading a blog by posting an opinion-piece on the key topic, such as ‘flat tax is 
the only fair tax’.  The others debate the issues by posting their comments. 

 
• Using the course Facebook account, learners post YouTube clips on the current topic being discussed. 

 
• Learners blog about an event, such as the budget speech. 

 
• Learners blog about a process, such as opportunities in the most recent currency movements. 

Variations	

Paired blogging involves only two-learners discussing a topic, while the others follow without comment.  Sometimes followers are 
required to summarise the paired blog at the end. 
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• The teacher arranges for two learners to conduct a paired dialogue on the credibility of corporate responsibility.  The blog starts 
with one learner stating an opinion on the topic.  The other learner responds by summarising the first learner’s opinion in a 
single sentence and then states his or her own opinion... and so on.  

 
Vlogging involves learners posting videos instead of comments. 
 

• Using the webcam and the course’s YouTube channel, one learner posts a business venture idea.  Other learners critique the 
idea with their video vignettes.  Some learners expand ideas by adding existing YouTube clips 

 
Virtual workspaces are used to work on the same piece of work.  
 

• Using Wiki, ‘dispersed learners’ produce a joint response to the public relations dilemma detailed in a scenario. 
 

• Using Google Docs, learners cooperate on how to format a business plan. 
 
Virtual teams allow for international collaboration on ‘live projects’ 
 

• In response to a teacher-designed brief, four learners produce a report on innovative trade opportunities in Indonesia.  They 
form a virtual team with four business learners in an Indonesian technical college.  The team regularly communicates, using 
email, text, Skype, chat online and Twitter.  In addition the virtual team shares a Facebook account.  The teams have four roles 
and each member is twinned with their counterpart in the respective colleges, i.e. the Indonesian communications officer works 
directly with the Australian communications officer; the Indonesian lead-researcher works with the Australian researcher...  
Using Google Drive and Google Conceptboard, learners jointly make drafts in real time and visually. The teams socialise though 
their Facebook.   

 
Supporting and socialising develops formally and informally  
 

• Work shadows learners’ ‘meet’ in the course’s Google Hangout to share their experiences and advice, with a sense of 
camaraderie developing. 
 

• A Social Project team uses their Facebook accounts to ‘tell the story’ as their project rolls out. 
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Considerations	

Develop	a	course-website	or	at	least	a	blog.	
This is not as difficult as some may imagine, especially if it is kept basic.  Much software is free and becoming simpler by the day.  
Sites can be built without coding; some are simple as ‘drag and drop’.  If necessary, make it a student project.  This site can serve from 
one course to another. 

Set	up	course-accounts	and	enforce	a	social	media	policy.	
Set up accounts with Facebook, YouTube, Twitter and Google Plus for use only by those participating in the course.  Put in place an 
unambiguous policy about how the course accounts can be used.  Involve learners in monitoring behaviour on the accounts.  (There 
are sample social media policies on the web.)  Learners still may use their private accounts, but that’s up to them.  

Stick	with	the	major	platforms.	
Social Media is not complex.  People can be daunted because there is so much of it and it is changing at a blistering pace.  Amazing 
things can be done, just using Twitter, Facebook and YouTube. 

Start	with	the	learners.	
Ask the learners what are they already using social media for.  Ask yourself: how could you add educational content and/or activities?  
Then ask the learners the same question. 

Maintain	facilitation.	
The teacher’s role is paramount.  Good online learner-to-learner learning requires the teacher to initiate and organise proceedings.  In 
addition the teacher must facilitate and monitor participation, for example some learners may ‘lurk’ and make little contribution.  
Likewise, some activities and topics may go stale and need stimulating.  Learners, acting as teacher-assistants, can play a valuable 
role in this area. Consider the use of a Position Description (Role Sharing), 

Involve	others.	
Encourage people from outside the course to contribute, e.g. business people and learners in other education institutions.  
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SPECIALISATION 

Description	

The Jigsaw is a very popular co-operative learning technique.  It is also an engaging form of 
specialisation.  There are two basic types: the Base jigsaw and the Expert jigsaw.  At the 
very simplest level Jigsaws involve group members specialising in a part of an overall 
learning task and bringing their expertise to the group, so it can complete the task from a 
more informed position.   

Depending on size of the task, specialisation may happen in a session or several sessions.  
Sometimes intervals are involved.  

The Base Jigsaw is deceptively simple but very effective, when properly applied. The 
quality lies in following a disciplined implementation process.  After group members 
consider the overall task on their own (privately), they come together to determine the 
‘exact’ nature of the task/problem and actual output required.  Next they pool their existing 
knowledge.  Taking into account the gaps in knowledge, the overall task is examined and 
divided into subtasks (e.g. research...), which are allocated to team members.  After 
members have completed their subtasks, the group reforms where members share 
information; tackle overall task; and produce the output (e.g. report). 

Examples	

• Four members of a group use the 4 Ps (people, price, place and promotion) to develop a mock marketing plan.  Using a 
Jigsaw, each member is allocated a ‘p’ to research and then goes on to teach the others before they start the plan. 
 

• A scenario details a dilemma faced by a business needing to cut costs.  Each member of the group is allocated the perspective 
of one of the key personnel involved: the accountant, the marketing manager and the production manager.  Separately they 

Collaboration 22 
 

SPECIALISATION 
 

Individuals/groups specialise in 
subparts to combine to complete 
overall task.  Most proven and 
versatile techniques are the Jigsaws. 
More suited to processing knowledge 
 

Examples 
 

• To produce mock marketing plan 
each member specialises in one of 4 
aspects, price, product, place and 
promotion, combining expertise they 
complete the plan 

 

•  Starting out as three Expert Groups, 
specialising in the 3 components of 
triple bottom-line learners are remixed 
as task groups to make presentation 
on corporate responsibility 

 

• As part of specialising in aspects of a 
case study, learners extensively 
research before being regrouped two 
weeks later to analyse the case  
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consider the dilemma from their respective perspectives.  After sharing their deliberations, the group analyses the options 
and decides to cut staff and increase outsourcing.  The group prepares a presentation (output) that will detail their solution and 
the rationale. 

 
• Learners use the base jigsaw to practise skills relating to a ‘business pitch’, by specialising in three subtasks/parts: 

establishing a ‘unique selling point’, demonstrating the prototype and explaining the financial aspects. 

Variation	

The Expert Jigsaw is an extension of the Base Jigsaw.  Expert Jigsaws rely on all groups undertaking the same overall task.  Rather 
than the individual doing his subtask on his own, he joins others with the same subtask (from the other base groups) to form Expert 
Groups.  Here they help one another to become experts in the subtask.  On returning to their original/base groups they ‘teach’ one 
another to become experts in their respective areas.  Finally they complete the overall task.  
 

• Four base groups, with four members each, develop mock marketing plans.  Members are allocated a ‘p’ to learn about (i.e. 
people, price, place and promotion).  Learners, researching ‘price’, leave their base groups to form an Expert Group on Price.  
After researching they share their knowledge to become experts on price.  Next they prepare a strategy for ‘teaching’ their 
expertise to the other three members, when they return to their base group.  With other members following the same process, 
the base group of four experts develop their plan.  

 
Half Jigsaws are very efficient and flexible.  Simply participants start out in Expert Groups, where they share their knowledge/skill to 
become experts.  They prepare teaching strategies before being allocated to base groups, where the overall task is completed. 
 

• The overall task is making a series of presentations on eco business to businesses in the region.  Using the Internet, expert 
groups research types of eco-businesses, which they summarise.  The ‘experts’ are allocated to base groups to devise a draft 
presentation. 
 

• Three expert groups, specialising in the triple bottom-line are remixed, to prepare their blog on corporate responsibility.  
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Considerations		

Specialisation	techniques	like	the	jigsaws	are	highly	recommended.	
While classic co-operative learning techniques have a proven track record, effectiveness ultimately relies on clarity and disciplined 
detailed processes (e.g. making the individual ‘think first’).  Look up examples of jigsaws on the web before acting. 

Prepare	yourself.	
Jigsaws are deceptively simple.  Yet it is easy to get yourself in a muddle, especially with Expert jigsaws.  Be clear about numbers, 
configurations, tasks, processes and time.  Drawing diagrams is very helpful.  Be clear about the overall task and subtasks/parts 
(areas of speciality).  Often specialising activities are plagued with uneven numbers.  Twinning some learners can alleviate difficulties. 

Learners	must	be	absolutely	clear	about	the	basics.	
Make sure learners totally understand the nature and purpose of the basic elements: the overall task and the subtasks (specialised 
areas).  Where relevant, they must be entirely clear about the relationship between base groups and expert groups, i.e. who goes 
where and does what.  Constantly check this! 

Focus	on	an	output.	
As with many collaborative learning activities, it helps to prescribe/identify an actual product, such as a plan, report, prototype, 
presentation, panel discussion and blog.  ‘Outputs’ can focus on both individual and collective activity. 

Stick	to	a	step-by-step	process.	
• Present a diagram of the process.  Run through it, using a ‘demonstration group’.  
• Members should always ‘think first’ before discussing the task at hand.   
• When initially sharing information after specialising, it helps if members share without interruption. 
• Learners taking time to work out a strategy to ‘teach’ their peers pays off. 
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COLLABORATIVE ASSESSMENT 
Description		

Collaborative assessment involves more than one person’s input.  Typically it involves the 
teacher, the learner and peers in some form of triangulation.  In some cases opinions are 
sought from third parties: external project partners, other teachers, advisors, employers, 
senior learners, parents and community members.  Mostly these people make a 
‘recommended’ score/award, in which the teacher places great store. 
 
Collaborative assessment gives the learner more control over their learning.  Importantly, 
prominent and active participation in assessment engages and motivates the learner.  The 
approach enhances the learner’s status in the eyes of others, along with their sense of 
power.  Conversely collaborative assessment demands greater accountability.  

 
An active involvement in assessment helps learners to better navigate their own learning 
and prepare for formal assessment.  It promotes a feeling that assessment is happening 
with me, not to me – and that assessment is about both proving and improving.  
 
Above all collaborative assessment expands and reinforces learning - whether it is through 
judging one’s own performance or that of others.  In addition the learner can be enriched by exposure to the views of others outside 
‘normal’ education processes.  Collaborative assessment processes promote high-order skills, such as critical thinking, persuasive 
communication, evaluation and other skills related to business and entrepreneurship. 
 
In practice it involves the teacher continually:   

• Reminding learners that they have a right and chance to actively shape assessments   
• Designing processes and arrangements that facilitate this participation 

Responsibility 18 
 

COLLABORATIVE 
ASSESSMENT 

 

More than one person’s input... 
learner, peer, teacher & third party 
Shares power and responsibility. It’s 
happening with me, not to me  
 

Examples 
 

• Following a Business Project, learner 
presents a video as part of ‘making a 
case’ for their self-assessment  

 

• Teacher seeks opinion from 
accountancy firm on the quality of 
learners’ mock business plans 

 

• Presentation on social media 
marketing to local business involves 
‘assessment recommendations’ from 
individual learners, peers and 
audience to the teacher 
 

• Diploma learners help appraise a 
certificate learner’s written analysis of 
case studies on financial systems 
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• Teaching collaborative techniques, such as self, peer, triangulation assessment and co-assessment 
To play an active role learners must fully understand 

• Learning outcomes to be attained 
• Criteria upon which they will be assessed 
• Evidences and choices learners can make 
• Principles upon which decisions are made 

 
Not to be forgotten are the benefits to the teacher.  Collaborative assessment provides the teacher with a clear insight to the 
learner’s achievements and further needs.  Furthermore collaborative assessment - especially triangulation with its ‘three lenses’ 
(self-peer-teacher) - creates a fuller view.  The teacher is better informed when it comes to making decisions about formal 
assessments. 

Examples	

• Before learners do their ‘elevator pitches’, each learner establishes five criteria upon which the pitch should be judged.  At the 
end the learner and the audience assess the performance against the criteria.  When the teacher makes a formal 
assessment, the self and peer assessments are taken into account. 
 

• At designated points two teams provide one another with feedback on their respective mock business plans.  Once completed 
each teams awards itself a ‘recommended score’, which the teacher will consider when making an official decision.  
 

• Following the learner’s business assignment, the learner presents a video as part of ‘making a case’ for their self-assessment 
award.  Voiceover is used. 
 

• During the learner’s business assignment, the learner worked closely with a number of business people.  The teacher invites 
one of these people to make a ‘third party contribution’, while the learner selects another to make a contribution to the 
assessment.  
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• When assessing a learner’s ‘product’, the teacher seeks a manufacturer’s opinion. 
 

• Learners are paired as co-assessors to peer assess one another throughout the unit. 
 

• Diploma level business learners help evaluate a certificate level learner’s written analysis of cases studies on financial 
systems. 

Variations	

• Having experienced self, peer, and third party assessment, learners consider the possibility of building triangulation into their 
Learning Contracts for their Business Projects.  
 

• As part of the preview of the next major assessment, learners debate the legitimacy of the concept of ‘redemption’ in 
assessment.  

 
• Learners devise their own appeal system for peer assessment prior their Action Projects. 

 
• Before starting the unit on direct marketing, the teacher revises the use of evidence in the course to-date. Then the teacher 

invites learners to devise modified evidence mixes that would suit the unit.  This provides the basis for more formal 
discussions. 

 
• The college contracts media studies learners to produce a video on ‘partners in assessment’. 

Considerations	

Avoid	overlap.	
Because Collaborative Assessment, Assessment for Learning (AFL), Quality Assurance and Learning Contracts have much in 
common and can feed into one another, it is wise to consider them in conjunction. 
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Negotiation	is	fundamental.	
Consulting and negotiating all assessment arrangements in themselves is enough to create involvement.  But it must be regular! 

Be	cautious	with	third	party	involvement.	
Third parties offer a valuable perspective.  Commonly learners give third party opinions added credibility.  However, having little 
experience with the course and assessment, the focus of People Outside Course can be unpredictable.  To guide their judgements 
provide assessment criteria.   Assessment pro-forma can be particularly useful.  Third parties tend to err on the generous side. 

Consider	involving	non-teaching	staff	
Management, finance, administrative and human services personnel at the college may be happy to participate in collaborative 
assessment. 

Determine	the	official	status	of	learner	and	third	party	input.	
In most assessment systems the teacher has the ultimate responsibility for assessment decisions and awarding official credit.  With 
collaborative assessment the learners need to know the status of non-teacher input, especially with self/peer judgements.  For 
example, their input may be an actual component of the formal outcome or it might only influence the teacher’s decision, in the sense 
of a recommendation.  The advice is to adopt the ‘recommendation’ approach and place great store in their judgements.  The 
same holds true for third party assessment. 
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LEARNER-LED WORKSHOP 
Description	

Small teams facilitate workshops for fellow learners.  The workshops are active, 
interactive and hands-on.  Workshops are not limited to skills practise; they may include 
role-play, debates, scenarios, simulations and peer feedback.  Often workshops are used 
to process knowledge in an active way.  There is an increasing emphasis on the use of 
Information Technology.  The duration ranges from an hour to a half-day. 
 
To prepare and run workshops in a particular skill/knowledge area a learner must learn 
the area to a high level of proficiency.  Through feedback and reflection learner-facilitators 
both refine and reinforce the skill and understanding.   

Examples	

• After studying quality management concepts, learner-facilitators run a workshop 
on process mapping.  Using the college enrolment process, participants practise 
the technique in pairs.  The workshop concludes with learners completing an 
evaluation form, designed by the team. 

 
• Enlisting the help of an advertising agency, learner-facilitators run a series of workshops on advertising, accumulating in 

participants making one-minute commercials promoting the ethical business.  YouTube is a key resource.  At the second 
workshop commercials are refined.  In the third workshop the agency’s creative director selects the best three commercials. The 
three commercials are uploaded to the course’s YouTube channel.   

 

Responsibility 17 
 

LEARNER-LED 
WORKSHOP 

 

Hands-on activities, skills practise, 
knowledge application, run by teams, 
with significant use of technology and 
group work  
 

Examples 
 

• Workshop on financial analysis, with 
help from professional financial advisor 

 

• Workshop on process mapping, using 
college enrolment system 

 

• Workshop on intellectual property with 
use of Twitter 

 

• Workshop on advertising, with pairs 
competing to make 1-minute ads to 
promote the college 

 

• Series of workshops on innovation, 
green business & social media  
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• Using case studies, learner-facilitators run a workshop on intellectual property.  Before the next class learners gather 
examples of current trademark disputes, using Twitter.  

 
• Learner-facilitators run a workshop on task management, using the classic in-tray simulation.  The scenario is built around a 

day in the life of the College CEO, who responds to a stream of incoming demands, requests and questions that cross the 
CEO’s desk. 

 
• After studying standard accounting practices, learner-facilitators run a workshop on book keeping software.  They guide 

participants through the basic processes.  In the following session the teacher assesses all learners in the use of the software. 
 

• Learner-facilitators run a workshop on the ‘glass ceiling’, accumulating in a four-person impromptu debate, adjudicated by the 
most senior female member of staff. 

Variations	

• Learner-facilitators have their knowledge/skill assessed before the workshop.  

• Some workshops involve people from ‘outside’ the course. (see 55) 

• Workshops can be run as a series.  They can be punctuated by normal teacher-managed sessions. 

• It is not uncommon for workshops to be videoed for analysis or for future use as a learning resource. 

Considerations	

Decide	whether	participation	will	be	voluntary	or	required.	
Whatever the decision bear in mind that motivation and willingness is key. 
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Rely	on	the	more	competent.	
A poor workshop will benefit no one and it could undermine the use of student-facilitated learning for the rest of the course. 

Require	the	facilitators	to	provide	a	detailed	account	of	the	workshop.	
This should include a run-sheet, a description of activities and examples of resources to be used, particularly technology. 

The	learners	must	be	familiar	with	the	list	of	learning	outcomes.	
Unless team members understand the learning outcomes, it is not likely the outcomes will be addressed adequately.  Learning 
outcomes help learners to focus on the purpose and stick to the scope.  Where the outcomes do not exist, assist learners to develop a 
list... a good exercise in itself. 

Be	wary	of	assessment.	
The advice is to avoid assessment in the context of learner-led workshops.  It can be very messy.  It can dampen the ‘spirit’ of activity.  
Moreover there can be validity problems.  For example a learners’ ability (including confidence) to run a workshop will influence their 
ability to demonstrate skills/knowledge.  Likewise the participants’ behaviour will influence the outcome.  This is, of course, unless the 
focus is on learning facilitation.  The advice is to treat the workshop as a learning activity like any other. 

Consider	both	presentation	and	contribution	need	assessing.	
If a decision is made to involve assessment, also focus on what went on behind the scenes.  Some learners may have made a greater 
contribution in the preparation than in the actual workshop.  Assessment arrangements will need to take this into account. 

Look	out	for	‘two-for-one’	credit	opportunities.	
If a decision is made to assess the quality of the workshop, and where the course includes learning outcomes relating to facilitating, 
learners may receive credit through successfully facilitating the workshop for their peers. 

Preparing	learner-facilitators	is	paramount.		
While this takes up time, it is a good investment.  Allow an adequate lead-up time.  Many learners will be more self-managing and 
need little guidance.  Introduce the team to a couple of classic co-operative learning techniques, such as snowballing and jigsaws  

(see 87). 
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Be	prepared	to	step	in.	
Even the best-prepared activities can fall apart and competent learners lose the plot and confidence. 

Encourage	meaningful	involvement.	
All roles should be active and prominent.  This includes the preparation. 

Encourage	innovation	and	a	touch	of	boldness	
Social media might have a place, as may costumes... 

Video	parts	of	the	workshop	
This not only creates a legacy, but it is also a good learning resource in itself.  Also it can act as a guide for future facilitators.  You may 
use it for assessment purposes but be sure what those purposes are. 
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CO-ASSIGNMENT 
Description	

Two learners set one another assignments in a common learning area e.g. finance.  The 
description of the assignment must include an outline of assessment criteria.  The learner 
himself must be able to ‘reasonably’ answer/complete the assignment they set for their 
partner.   

The assignment is usually described in a brief.  The teacher checks each assignment 
description before it is handed over.  

Once completed, learners assess one another’s assignments in detail.  Through joint 
discussions the two provide detailed feedback, both querying the other’s decisions and 
defending their own.  

Generally at some point the teacher assesses learner’s answer/response to the assignment 
set by his or her partner, along with the quality of the feedback given. 

The approach is deceptively simple but having to set an assignment, respond to another 
and assess the one they set – is no easy feat.  It requires a solid understanding of the 
learning area. 

Generally co-assignments focus on knowledge, but not always. 

Examples	

• When studying business models, one learner sets a research assignment for the other on the advantages and disadvantages of 
franchises.  The other sets an assignment on business replication model versus the innovation model. 

 

Collaboration 23 
 

CO-ASSIGNMENT 
 

Two learners set one another 
assignments in a common 
learning area, e.g. finance.   
 

In addition they assess one another’s 
assignments and critique one another’s 
feedback.  Co-assignment is demanding 
and very productive. 
 

Examples 
 

• One sets research assignment for 
other on how a person qualifies for 
bankruptcy.  Other sets assignment 
on implications of bankruptcy 

 

• Studying business models, one 
learner sets a research assignment 
for the other on the advantages & 
disadvantages of franchises.  The 
other sets assignment on business 
replication versus innovation  

 

• Partners divert from model and set 
assignments from different topic areas  
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• One learner sets a research assignment for the other on how a person qualifies for bankruptcy.  The other sets an assignment 
on the implications of bankruptcy. 

• One learner assigns the other the task of ‘desk researching’ guerrilla marketing.  The other sets an assignment of finding 
actual examples with local business 

 
• Two learners devise the scenario briefs for one another, upon which to base their mock business pitches. 

Variations	

• Some approaches involve the learners answering both assignments under test conditions at a later date. 

• Other approaches require learners to focus on different topics.  For example, while one assignment may involve options for 
raising capital, the other may focus on governance.  

Considerations	

Ensure	the	assignment	is	not	too	demanding.	
Because of the sense of challenge that creeps into co-assignments, less experienced learners can make the assignments 
unnecessarily demanding or exotic. 

Check	the	relevance	and	clarity	of	the	assignments.	
Assignments should directly relate to a clearly defined learning area.  Do not take it for granted that both learners understand the 
focus, scope and requirements of the assignments.  Monitor this! 

Make	the	most	of	the	assessment	phase.	
Judging another’s work - and giving and receiving feedback can significantly expand and deepen the learning. 

Luise Tyroller� 12/11/2015 7:09 PM
Comment [1]:  
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TEAMS 
Description	

Typically teams are used to extended activities, such as action-based projects and learner-
led workshops.  

Teams have advantages.  Learners can ‘share the load’; they can practise collaboration in a 
semi formal manner; and they can enjoy a sense of solidary and camaraderie.  Also 
members develop interpersonal skills, many of which are important to business success. 

Teams can have distinct problems, especially when some members become ‘chauffeurs or 
passengers’.  Moreover poor organisation and communication can render them 
unproductive and disappointing.  

Generally teams are self-managing.  Some teams have more structure than groups e.g. 
roles.  Others are highly structured e.g. having rules, decision-making processes and 
control over resources.  The advice is that the more substantial the activity, especially in 
terms of duration, the greater is the need for structure.  

Examples	

• Before embarking on its mini business project the team devises roles mimicking a 
medium size business.  Roles are based on skills audits.  The learners describe 
the responsibilities and powers of each role in position statements.  Wanting to maximise participation, the team also devises a 
diversity policy.  

 
• Having the ongoing responsibility for managing the course’s Facebook account, a small team adopts a roster system, with 

rotating duties.  Roles include a communications officer, technician and quasi administrator.  

Collaboration 24 
 

TEAMS 
 

Good for projects and major 
activities.  Teams are more 
structured than groups, typically 
having roles and decision-making 
process  
 

Examples 
 

• Small teams run workshops on 
innovation and teamwork 

 

• Team works on e-business project 
with roles based on skills audits 

 

• Business Project team providing a 
service, uses conventional 
hierarchical management structure 

 

• Dispersed learners use virtual teams 
to complete major research report 

 

• Virtual team works with a Malaysian 
business college on market research 
assignments 

 

• Interdisciplinary team evaluate 
operations of not-for-profit outfit  
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Variations	

• In response to a teacher-designed brief, four learners produce a report on innovative trade opportunities in Indonesia.  They 
form a virtual team with four business learners in an Indonesian technical college.  The team regularly communicates, using 
email, text, Skype, chat online and Twitter.  In addition the virtual team shares a Facebook account.  The teams have four roles 
and each member is twinned with their counterpart in the respective colleges, i.e. the Indonesian communications officer works 
directly with the Australian communications officer; the Indonesian lead-researcher works with the Australian researcher...  
Using Google Drive and Google Conceptboard, learners jointly make drafts in real time and visually. The teams socialise though 
their Facebook.   
 

Teachers and learners from both countries are involved in self, partner and team assessment. 
 

• Operating as an interdisciplinary team, learners from Horticulture, Child Care and Business studies produce and market Your 
First Vegie Garden kits through local retail outlets.  Liaison-officers are key to the success. 
 

• Responding to a Business Assignment, learners provide a community organisation with a ‘costed update plan’ for their IT needs 
over the next five years. The learners adopt a quasi-interdisciplinary team approach, whereby each member takes on the 
perspective from another area of study e.g. IT and management. 

Considerations	

Plan	and	develop	the	team.	
Sticking learners in groups does not constitute a team!  And good teams don’t just happen.  Designing structure, facilitating and 
monitoring not only increases the chances of the activity itself succeeding, but it also leads to better teamwork and skills development.  

Be	prepared	to	teach	teamwork	skills.	
For example, don’t assume that learners know how to run meetings.  Likewise, it may be necessary to demonstrate skills-audit 
techniques.  Also illustrating options with roles and decision-making systems will help.  And teaching one or two problem solving 
techniques will certainly be an advantage. 
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Allocate	no	more	than	five	learners	to	a	team.	
Generally the more learners the greater are the chances of spreading the participation ‘too thinly ’and diluting responsibility.  Also 
larger numbers encourage ‘passengers’.  Diversity of members is a distinct advantage, whether it relates to culture, gender, age, or 
circumstance.  Besides adding ‘colour’, the mixture brings differing perspectives, more skills sets and greater debate.  Diversity also 
lessens ‘group think’ (e.g. quick herd-instinct decisions).  Where there is a distinct need for larger numbers of participants use a 
subcommittee approach to cover roles. 

Not	all	learners	like	teams.	
These learners may be required to ‘tough it out’, depending on the context and learning outcomes.  Nevertheless, these learners may 
be happy to take on more indirect roles, such as teacher-liaison officers or product evaluators. 

Monitor	participation	regularly.	
While a team should be expected to sort out some of the inevitable participation problems, the teacher needs to check that dynamics 
are healthy and no members have withdrawn.  Private chats and taking the teams’ temperature with questionnaires are wise 
strategies. 

Assessment	is	problematic.	
This is especially the case where collective outcomes contribute to ‘part’ of an individual’s result.  Always bear in mind that some 
learner’s contribution behind the scenes may be greater than their upfront participation.  With other learners the reverse may be the 
case.   Importantly remember that others in the team can distort an individual’s performance.  Well-structured collaborative assessment 
arrangements may be necessary, involving individuals, peers, teacher and third parties. 

Take	advantage	of	credit	opportunities.	
A learner who successfully participates in a structured and well operating team, may be able to pick up formal credit for units on 
teamwork.  
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PEER COACHING 
Description	

Although there are other forms of peer learning, in the context of making discrete areas of 
courses more engaging, peer coaching can have a pronounced impact.   

Peer coaching involves a more experienced or accomplished learner helping a fellow 
learner to learn in a clearly defined area for a specified period of time – mostly on a 
one-to-one basis.  For example a learner may help another with numeracy during the unit 
on finance.  

At the beginning of a course the teacher, who takes time to recognise existing skills, will 
readily see the potential for some learners to help others.  And they will exploit this in a 
strategic manner! 

Examples	

Co-assignment pitch 
• During the study of e-business, a learner who regularly trades on eBay coaches 

another learner who has not used the Internet for commercial purposes.  
 

• The learner who studied accountancy the previous year, coaches a learner with little experience.  

Variations	

• One learner with online banking skills coaches two learners with no experience in account management. 
 

Collaboration 25 
 

PEER COACHING 
 

An accomplished or more 
experienced learner helps peer in 
clearly defined area/activity for 
specified period of time – mostly on 
a one-to-one basis 
 

Examples 
 

• During the study of e-business, a 
learner who regularly trades on eBay 
coaches learner who has not used 
the Internet for commercial purposes 

 

• Learner who studied accountancy the 
previous year coaches a learner with 
little experience.  

 

• Learner with strong numeracy 
coaches another during data-based 
case study 

 

•  One learner with online banking 
skills coaches two learners with no 
experience in account management. 

 

• Pool of IT coaches on as-needs basis 
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• A pool of Lead Learners is created for coaching on an as-needs basis.  The learners are selected, because it is considered 
they are advanced in a general sense and others are selected on the basis they have expertise. 

 
(Peer tutoring.  One learner is allocated to helping another.  For example one learner may develop another’s literacy for the entire 
course.  There is temporariness about coaching – as opposed to peer tutoring, which is more structured, regular and extended.)   

Considerations	

Coaches	must	have	recognised	expertise.	
The ‘coached learner’ may not react positively to being helped by someone who actually appears ‘average’.  

Sound	selection	is	essential	for	success.		
Take time identifying coaches.  Bear in mind that many learners will have expertise and/or experience in some area or another.  
Coaches should have good interpersonal skills, especially with communication.   

Be	sensitive.	
Ask learners privately if they want a coach.  Give them ‘an out’, if they start to feel the coaching is not working.  Consider whether the 
pair requires privacy. 

Provide	coaches	with	a	‘crash	course’	in	coaching.	
There are plenty of resources in this area.  Provide coaches with a checklist of procedures, e.g. practise twice.  Make sure they do not 
adopt a Big Mind to a Small Mind mentality of coaching. 
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WORKING PARTNERS 
Description	

Often overlooked in favour of small groups or individual work – paired learning demands 
greater individual accountability than groups do.  It is not easy to escape your responsibility 
with your colleague.  Paired learning can also make mutual support more direct and 
appreciated.  
 
Paired Learning involves two students working on the same overall task together, sharing 
the workload and contributing knowledge and skills.  They may specialise, which is often 
the case with researching and report writing.  Sometimes they work (as ‘twins’) on the same 
task without specialisation, which is usually the case with more experience-based activities, 
e.g. Live Investigations.   
 
Whilst the pairing is allocated, typically the relationship is informal and the processes are 
unplanned (by the teacher).  It is expected they will be less dependent on the teacher.  
Learners may work regularly with the same or a different partner.  Generally there is some 
continuity to the ‘pairing’.  Whichever the case, learners may produce one joint output or two 
individual outputs. 

Examples	

• When producing a joint report on legal business structures, learners break the task into two subtasks, with one specialising in 
medium and small businesses, while the other investigates large businesses.  After sharing their knowledge, one draws up a 
draft and the other edits the final report.  Individuals receive the same ‘result’ when the joint report is assessed. 

 

• Learners make individual presentations on world famous product branding.  After investigating their chosen areas, they coach 
one another when practising the presentations.  The individuals are assessed separately. 

Collaboration 26 
 

WORKING PARTNERS 
 

Share the workload, experience 
and skills...needs some structure 
 

Examples 
 

• Learners work as ‘twins’ on same 
overall task, producing one joint 
output (e.g. product) or two separate 
outputs (e.g. reports)  

 

• Alternatively individuals ‘specialise’ in 
subtasks. For example, in 
preparation for individual or joint 
presentation on product branding - 
one learner may search online, while 
the other does field research. 
 

• Studying cash flow, a learner 
‘challenges’ her partner to interview 
local accountants.  In return he 
challenges her to survey local small 
businesses on the subject. 
 

• Prepare one another to be assessed 
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Variation	

• When studying solvency, one partner challenges the other to interview local accountants on the subject.  In return the partner 
challenges the other to survey local small businesses about their understanding of insolvency. 

 

Considerations	

Determine	the	Output	
For each learning activity it needs to be clear whether the output is ‘joint’ or individual.  This is especially important where formal 
assessment is involved. 

Consider	assessment	implications.	
Where a joint output is to be assessed and individuals are to receive separate ‘grades’, it is important to separate out individual 
contribution.  Collaborative Assessment can be helpful in this regard, see page 90.  Interviewing learners as individuals also helps.  
(With regard to peer assessment, some less familiar systems restrict the individuals from awarding one another the same scores, 
stipulating a differential e.g. three precent. 

Specialisation	may	be	mandatory	
In some cases students may be required to specialise at some point. 

Monitor	participation	
Whilst paired learning generally enhances individual accountability, pairs need monitoring as there is always the risk of the 
passengers and chauffers syndrome setting in. 

Consider	the	options	for	pairing	
There are three basic options for allocating students to pairs: self-selection, random and appointment.  Each has advantages and 
disadvantages.  Self-selection is probably the preferred option.  While there can be disadvantages, ‘social units’ can be more 
productive.   
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STUDY GROUP 
Description	

A Study Group may operate for one or two extended learning programs (units) or major 
experiential learning activities.  Some study groups exist for entire courses, being 
reactivated for specific purposes, e.g. research assignments and assessment periods.  
Members may share information; review one another’s work; offer advice; and help prepare 
for assessment.  Both formal and informal peer coaching is encouraged.    

The point is not to produce a collective outcome but rather support one another with their 
individual outcomes. 

Effective study groups are more structured, having a convenor, a facilitator, regular 
meetings, an indicative agenda and an organisation of tasks.  Teachers may require weekly 
‘activity reports’ (who’s doing what).  Often members are expected to prepare for meetings.  
Email and text are common forms of communication. 

Study groups can develop a high degree of sociality, where members offer one another 
personal support and share a feeling of camaraderie.   

Study groups are particularly useful where people are less experienced learners or in less 
familiar environments.   A study group is a great asset to a group of ‘dispersed learners’. 

Examples	

• The study group meets several times while studying taxation systems.  Concept clarification sessions are followed by 
‘application sessions’ where learners respond to ‘practice scenarios’ provided by the teacher.  Learners, lacking in some 
technical areas, are coached by more experienced learners. 
 

Collaboration 27 
 

STUDY GROUP 
 

Unlike teams, study groups do not 
produce a collective outcome but 
rather support one another with 
their individual learning activities 
 

Examples 
• Studying taxation, the group convenor 

organises a ‘concept clarification’ 
session, followed by an ‘application 
session’ where peer coaching is 
organised 

 

• Members help one another prepare 
for assessment  

 

• Using the course’s Facebook account, 
a ‘dispersed group’ supports 
members  

 

• As part of its quality assurance role, 
the group provides teacher with 
feedback on performance & course 
improvements. 

 

May go into recess & reactivate from one 
activity to another.  Camaraderie... 
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• When faced with the major assignment on ‘business legal structures’, the study group spends an entire session on clarifying the 
focus and scope of the question.  During the second session, members review one another’s draft outlines.  Next, pairs of 
learners swap and edit one another’s assignments before attending the final session.  On the return of their assignments, the 
group convenes to review their ‘results’. 

Variations	

• Before learners produce their mock business plans, a study group of eight members familiarises itself with SWOT analysis.  
Adopting a reverse-pyramid method (group-pair-solo process), their facilitator demonstrates the approach on the board; and 
the group completes a blank template.  Next the group breaks into pairs and repeats the process.  The session ends with 
individuals working on their own to complete a fresh template. 

 
• As part of their quality assurance role, the study group provides their teacher with regular feedback on his/her performance 

and ideas for course improvements.  During each learning program the teacher attends a brief session to discuss the feedback. 
 

• Using the course’s Facebook account, a ‘dispersed study group’ supports its members.  Participation and collaboration is 
enhanced through weekly teleconferences.  Using their own accounts, individuals socialise - with some becoming informal 
‘study partners’. 

 

Considerations	

Avoid	having	too	many	groupings.			
Having teams and study groups can lead to confusion and a sense of overkill.  

Only	use	study	groups	when	there	is	an	explicit	purpose.	
It is okay to allow groups to go dormant for clearly defined periods.  Where informal ‘study partners’ have developed through group 
participation, the partnerships tend to continue. 
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Go	the	whole	way.	
Generally study groups only remain effective ‘learning units’ when they are formalised, structured and facilitated. 

Be	clear	about	choice.	
Some systems require all learners to participate in study groups.  Other systems offer the individual a choice.  There are advantages 
and disadvantages of each.  Whatever the case, require formal commitment after learners decide to join groups. 

Predetermine	membership.	
There are advantages of voluntary and random allocation of members but in the final analysis teacher allocation has more going for it.  
Diversity of membership is a distinct advantage, whether it relates to culture, gender, age or circumstance.  Besides adding ‘colour’, 
the mixture brings differing perspective, debate, more skill sets and it lessens ‘group think’.  Monitor groups for ‘passengers’ and 
‘chauffers’. 

Monitor	groups	through	activity	reports,	visiting	groups	(briefly)	and	chats	on	the	side.	

Avoid	assessment.	
It is unusual and generally considered unproductive to assess the study group itself or use it for peer assessment and similar 
purposes. 
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REFLECTION STRATEGIES 

 

 
People naturally learn with and from one another.  Learning in collaborative ways is a proven productive way of learning both 
technical and non-technical skills.  It nurtures cooperative skills and attitudes which are fundamental to modern work, business and 
entrepreneurship.  Importantly, collaborating in learning tasks and processes requires the learner to use enterprising skills, 
especially communication, interpersonal attributes and problem solving.  Very importantly critical thinking is constantly practised, 
because students must listen (carefully), discuss, explain, and understand other perspectives, and debate and resolve issues. 
 
Good cooperative learning rests on two principles: first, the outcome can only be achieved through collective input; and secondly, 
the individual is accountable for his/her contribution, which is clearly defined.  The teacher must plan and organise this; it 
doesn’t just happen by putting people in groups.    
 
Some tips 
 
• Adapt ‘specialisation’ used in sessions, particularly those dedicated to processing knowledge.  Co-assignments are valuable for 

processing knowledge on a larger scale. 
 
• Teams should be used with larger collaborative undertakings, particularly those using action-based projects.  But good teams 

need structures, such as roles, which are best based on skills audits. 
 
• Including an element of social media as part of an overall strategy deserves serious consideration.  Collaborating online, 

especially using social media is both an effective way of learning and work.   
 
• Try to include some degree of peer coaching, even if you don’t list it as an implicit strategy, because it not only provides an 

extra set of hands, but it also raises the status of the coach. 
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ASSESSMENT FOR LEARNING (AFL) 
Description	

Assessment for Learning is based on the principle that assessment can be used for both 
‘improving’, as well as ‘proving’ competence.  It has much in common with Collaborative 
Assessment.  The essential defining feature of AFL is giving and analysing feedback.  

Put simply, assessment style activities are used as learning activities, including self and 
peer assessment.  It is friendly assessment.  Generally the activities have no direct 
bearing on official assessment decisions.  

 

Conventional AFL relies on strategic questioning by the teacher, written or verbal.  
However, AFL can focus on larger more sophisticated processes, such as those 
associated with self and peer assessment.  Another sophisticated AFL approach involves 
the powerful learning process of collecting and presenting evidence for assessment - and 
‘arguing a case’.  But again giving and analysing feedback is absolutely central to improving 
learning. 

The AFL activities almost ‘force’ the learner to reflect on his or her learning.  AFL helps 
learners to better navigate the journey of their learning.   Continuous feedback and self-monitoring identifies progress and where 
adjustments can be made.   

AFL involves giving the learner more control of the learning process! 

Reflection 28 
 

ASSESSMENT  
for  

LEARNING 
 

AFL involves learning from informal 
assessment activities.  Focuses on 
preparing for learning & adjusting, in 
light of giving & taking feedback 
 

Examples 
 

• Learner relies on’ three lenses’ of 
triangulation (self-peer-teacher) for 
detailed feedback on quality of report 

 

• Learners road test a multiple-choice 
test they devised on legal structures  - 
by using it on their peers 

 

• A learner devises detailed survey form 
to gain feedback on his presentation 

 

• Teacher uses ‘second guessing’ 
technique, where learners rate the 
likely accuracy of their test answers 

 

• A learner ‘argues case’ presenting 
evidence 
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Examples	

• In response to their learning brief - learners run a workshop on the ‘10 most common business mistakes’, using YouTube clips 
and visitors from employer groups.  The learners devise sophisticated audience feedback forms and collate the results for 
their debriefing session. 

 

• Using a simple triangulation system, individual learners assess their own desktop published reports; then a peer assesses the 
report; and finally the teacher assesses the report.  At all times feedback on improvements is given and analysed. 

 

Variations	

Second-guessing	
Learners simply identify the answers about which they have doubts.  Then they confer with peers. 
 

• On completing their short answer questions, learners rate the likely correctness of each answer, using the labels: correct, 
incorrect and not sure.  They confer with partners, discussing answers until they are sure all answers are correct.  This second-
guessing strategy is used at the end of major learning activity.  

 

Making	a	case	check	
 

• Halfway through their social enterprise each team member briefly makes a case to their peers and teacher contending that they 
are collecting the right ‘evidences’, detailed in the assessment section of their Learning Contract. 

Devising	multiple-choice.	
Devising their own multiple-choice tests requires learners to consider the material from many angles.  For example, devising three 
sensible incorrect answers could be just as hard as describing the correct answer.  Multiple-choice tests also require learners to 
encapsulate the answer in the most precise manner.  This demanding task involves much learning. 
 

• Learners are required to devise a multiple-choice test on bookkeeping for next year’s learners. 
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Devising	audience	feedback	instruments	
This activity not only requires the learners ‘to know’ the subject but also pre-assess the quality of their pending performance.  In a 
sense learners have to mentally rehearse.  Once completed, the feedback forms give the learners a wealth of ideas upon which to 
reflect. Feedback from audience members on the level of knowledge they attained is particularly valuable.  In a sense the learners 
were reinforcing their own understanding. 

Using	triangulation		
While conventional triangulation involves three parties (lens) focusing on the same matter, some approaches involve focussing on 
different aspects of the one undertaking.  
 

• Learners produce an information package for social enterprises on reducing costs through sustainable resource 
management.  Peers assess one another’s performance as team members, while a selection of social enterprises evaluates 
the quality of information.  The teacher assesses each team member’s understanding of the role that social enterprises play in 
society. 

Considerations	

Avoid	overkill	
Adopting an AFL strategy could be overdoing it, where other significant assessment style approaches are involved, including 
Collaborative Assessment, Quality Assurance and even Evaluation.  The strategies need to be considered concurrently. 
 

Putting	in	place	AFL	arrangements	is	relatively	easy.	But	it	is	paramount	that	learners	understand	the	purposes!		
Most people have an instinctive aversion to assessment i.e. being judged.  In the first instance it is important to make AFL activities 
‘friendly’.  While some formal/summative assessment can be used for learning purposes, learners need to experience AFL in ‘the  
friendly zone’ of formative assessment in order to understand and appreciate the value of AFL. 
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VIDEO DIARY 
Description	

On a regular basis a student makes mini-videos for reflection purposes. These may be 
combined in the style of a television series or stand as an assortment of individual 
recordings.  The videos can be quite diverse in focus and style.  

Video diaries are a popular approach to recording thoughts, opinions on events and 
descriptions of situations.  Although there are other purposes, video diaries are primarily 
used as a part of reflection processes, especially for action-based projects and other 
extended activities.   

When it comes to reflection, many less engaged learners appear to prefer the video format 
to other text orientated formats.  Generally young people enjoy keeping video diaries, 
especially if they have a partner.  They feel in control of the medium and feel free to be 
expressive and creative.  

When thinking about the technology, especially in relation to editing, we must think beyond 
the traditional notions of a video camera and an editing studio.  Here we are talking about 
webcams, apps, tablets and smartphones). 

While the ‘talking head’ straight to the webcams is the common style, there are times when 
more exotic approaches can enrich reflection and further learning. 

Examples	

• As part of the ‘Review Presentation’ on her experience work-shadowing a bank manager, a learner uses extracts from her 
video diary. 
 

• At set times during their mini-business project individual learners record their opinions on team dynamics.  

Reflection 29 
 

VIDEO DIARY 
 

Learners record thoughts and 
opinions on events and situations 
Mostly used for major activities e.g. Live 
Projects, Business Assignments, Live 
Investigation...think webcams, tablets, 
smartphones and creative free apps  
 

Examples 
 

• During community project, learners 
interview one another about the team 
dynamics and what they are learning 
about project management  

 

• During debriefing session video diary 
extracts stimulate analysis, debate...  

 

• Over video of their Live Investigation, 
learners use simple ‘voiceover’ 
facility to highlight points of learning. 

 

• Learners use free morphing and 
animation apps to add colour to their 
project Review Presentation. They 
share video on course’s Facebook 
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• Every second day during their community service project, learners interview one another discussing what they are learning 

about project management. 
 

• The teacher uses video diary extracts as part of the scheduled project debriefing to stimulate analysis, debate and 
reorientation.  

 
• The learners lodge their videos before they attended an interview, where the teacher reviews their learning contract. 

 
• At the end of each unit, the learners produce five-minute videos focusing on their learning and the teacher’s teaching.  They 

are guided by answering questions about the most important things they learnt and how easy it was to learn the content. 
 

• After video recording role-play activities, learners use a simple ‘voiceover’ facility to highlight points of learning. 

Variations	

• As way of adding colour to reflections on their ‘Live Investigation’ activity, two learners produce an account of the investigation, 
using simple free animation apps.  The video is uploaded to the course’s Facebook. 
 

• In pairs, learners produce a video on the learning activities of each unit, using voiceover to express their thoughts on what is 
going on, including some summary of the major learning points.  They inject humour using free morphing apps.  The teacher 
uses the videos as part of the introduction to units in the future. 

 
• During ‘Business Assignments’ videos diaries are used for Vloging on the course’s YouTube channel, creating a stream of 

reflection. 
 

• Working Partners produce a promotional video on ‘service learning’ for the college website, drawing on video diaries they 
keep while on their ‘service learning projects’. 
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Considerations	

Don’t	be	too	ambitious.	

Plan	a	regime	
Answering the following questions will help. 
 

• Will the diaries be used on a fixed regular basis with a uniform format or for specific purposes or both? 
• How long should typically diary entries be, e.g. five minutes? (Keep it short!) 
• How will diaries be shared e.g. project debriefing sessions? 
• How much guidance will be provided e.g. prompts? 
• Will individual recordings be combined in a uniform format like a TV series or stand as an assortment of stand-alone 

recordings? 
• How will diaries be stored, e.g. Learner’s own device or USB? 

Consider	the	degree	of	sophistication.	
Video diaries can range from simply talking into a webcam to videos that include footage, interviews, voice-over and animation.  While 
emerging technologies can make video diaries captivating, the ‘production value’ should not take precedence over the content i.e. the 
reflection itself.  

Be	wary	with	assessment.		
As with most reflection activities, diaries can be distorted by assessment.  Furthermore, the capacity to produce a video will influence 
the outcome. 

Ensure	learners	understand	the	basics.	
Most important of these are a still camera, a framed subject and good audio.  Most videos are useless without good audio!  The 
importance of getting learners to check equipment cannot be overstated. 

Consider	the	degree	of	direction/structure	required.	
The degree to which learners are guided with their response varies.  Some teachers clearly stipulate categories and topics.  Others 
employ a more indirect approach using prompts, such as sentence stems or questions to help the learner focus and structure their 



   
 

Copyright 2016 books@enterprisingeducation.com 

117 

thoughts.  Others just leave the learner to ‘do their own thing’.  The number and schedule of entries can be stipulated or left to the 
discretion or mood of the learners.   

Deal	with	issue	of	making	private	reflection	public.	
There is a natural tension between the private nature of reflection and sharing with a public audience.  Some people find sharing in 
public difficult.  Similarly knowing one has to reveal one’s thinking can inhibit the openness of their contemplation in the first instance 
and lead to self-censoring entries.  On the other hand a great deal can be learnt from sharing, by both the owner and those with whom 
it is shared.  In addition many learners will not take the exercise seriously, if there is no apparent external purpose. 

There are some choices: 

• Allow the individual learner to make a decision, when and how they share their reflections 
• Forewarn learners that their (some) entries will be made public for specified purposes with conditions, e.g. in regular review 

sessions, or only with partners or to be uploaded. 
 
It must be understood that individual reflection is the ultimate purpose and as such should take precedence over sharing.  Whatever 
the position, it is proper that learners fully understand the situation with sharing. 
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 DEBRIEFING  
Description	

Debriefing takes place at the end of significant ‘phases’ of major learning activities.  
Regular debriefing ensures the ‘lessons’ are not lost along the way.  Importantly regular 
debriefing allows for adjustments to the activity to be made in a timely manner.  

Examples	

• Hoping to draw out the major ‘lessons’ learnt from their social enterprise projects, the 
teacher invites three ‘business advisors’ to join the discussions at the halfway point 
of the activity.  In a prior debriefing session learners carefully craft some discussion 
points for the hosts. 
 

• As part of their Learning Contracts, the project team schedules debriefing sessions 
coinciding with the completion of major phases of Business projects.  The session, 
following activities raising start-up capital, proves to be critical, as a team member 
admits to being lax with calculations. 

 
• Focussing on team dynamics, learners share journal entries on a regular basis. 

 
• Using a critical incident model, learners isolate the main reasons why their collaboration with a local business is going awry.   

Variations	

• Learners use snippets from their video diaries to stimulate their fortnightly debriefing sessions. 
 

Reflection 30 
 

DEBRIEFING 
 

Debriefing takes place at end of 
significant ‘phases’ of major learning 
activities... capturing ‘lessons’ helps 
adjust activity 
 

Examples 
• Learners tweet discussion points to 

business advisors, participating in first 
major debrief of Business Assignment 

 

• After weekly debates, learners must 
participate in debrief via course-blog.  
They must summarise blog for weekly 
Assessment for Learning activities 

 

• Extracts from the project journals are 
used to stimulate debrief discussions on 
‘group think’ in team decision making  

 

• Debrief is held when all learners have 
identified local female entrepreneur, 
whose ‘mini biography’ they will write for 
the course-website.  YouTube clips on 
past entrepreneurs help learners to 
‘take stock’ & plan the next steps 
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• In order to ‘prime the learners’ for an ‘open discussion’ later in the debriefing session, the teachers divides the team in halves 
with one half focussing on the process (the how) of the project, while the other half focuses on the content (the what).  

Considerations	

An	open	unstructured	discourse	is	the	end	point	of	debriefing,	not	the	beginning.	
Without structured preparation and some preliminary activity, debriefing can ‘bounce all over the place’; focus on side issues; lessen 
introspection; ignore formal learning outcomes; and conclude with vagaries.  With preparation, there is confidence that ‘open 
discussion’ will be informed, questioning and creative. 

Use	a	chronological	order	to	review.	
It is necessary to adequately review activities, because rich reflection relies on sound review, e.g. remembering what happened in 
detail.  Visiting events chronologically adds order and allows learners to make connections.    

Prime	Learners	
For example learners can be primed before coming to sessions by reviewing diaries, re-watching videos of meetings and completing 
simple questionnaires 

Separate	process	and	content.	
During an experience-based learning activity two things are happening. There is the ‘content’, what is being learnt, e.g. cost benefit 
analysis.  And there is the process of ‘how’ it is being learnt e.g. who made the decisions.  Splitting these two aspects gives some 
order to debriefing activities. 
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REVIEW PRESENTATION 
Description	

Through a Review Presentation, learners not only present what happened but also what 
they learnt while undertaking projects or other extended activities, such as Business 
Assignments and Live Investigations.  Typically the presentation is made to an audience of 
peers and others.  The feedback component creates a sense of public critique. 

Through a review presentation learners can  

• Reinforce what was learnt during the project 
• Identify ‘lessons’ for the future 
• Develop skills in preparing and undertaking presentations, especially communication, 

planning and contingency management 
• Pass the learning on to others! 

 
In some cases there is an element of celebration and closure.  

Often the presentation is assessed as part of the extended learning activity or is simply 
assessed as an item in itself. 

Question and answer segments are critical to the learning!  Review Presentations are 
meant to be active, engaging and persuasive.   

The use of props and technology is common. 

Examples	

• At the completion of their mini-business projects, teams make 40-minute presentations to a mixed audience at the local 
Chamber of Commerce and Industry. 

Reflection 31 
 

REVIEW PRESENTATION 
 

To conclude extended activities 
learners present what happened 
and what they learnt  
 

Examples 
 

• Team, making presentation on their 
time-motion study at factory, uses 
infographics to illustrate data & mock 
TV segment to present management 
response to recommended changes 
and costed savings. Event recorded, 
posted on college website with link & 
tweeted inviting extensive feedback 

 

• Enterprise team makes presentation 
at Chambers of Commerce, It 
includes footage of activity, Q&A 
segment and product demonstration  
 

• Two learners make presentation on 
Quality Circle activity, while on 
Business Assignment.  Besides 
peers, audience includes host firm, 
media and college executives 
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• The course requires learners to produce a ‘learning resource’ for a subject unit of their choice.  At the end they make a luncheon 
presentation to college staff, promoting the value of the resource. In addition they are required to describe ‘the story’ of the 
project, warts and all; highlight their learning; conduct a product demonstration; and field audience questions. 

 
• After the work-shadow program - involving a stockbroker, a real estate consultant, an advertising executive, a journalist and a 

local politician - individual learners form teams to make presentations on the experience.  The mixed audience includes those 
they shadowed, teachers, peers and local media.  

Variation	

• Learners record their presentation and place the video on the course’s YouTube channel, inviting feedback, via Twitter. 

 
• Online presentations allow for larger audiences and greater feedback. 
 
• To spice up their presentation the team uses a couple of mock television reports.  At the end learners handout their notes and 

scripts to the audience. 
 

• Learners embed video footage of events in their PowerPoint display.  The display also includes an ‘infographic’, which 
illustrates data related to the project. 

Considerations	

Consider	both	presentation	and	contribution.	
When assessing a review presentation, focus on what went on behind the scenes, besides on the stage.  Some learners may have 
made a greater contribution in the preparation than in the actual presentation – and vice versa.  Assessment arrangements need to 
take this into account. 
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‘Look	out	for	‘two	for	one’	credit	opportunities’	
Learners may be eligible for ‘credit’ where the course includes learning outcomes relating to presentation and/or coaching.  This may 
be especially the case with courses involving entrepreneurial elements. 

Video-record	the	presentation.	
This not only creates a legacy, but it is also a good learning resource in itself, including acting as a guide for future presenters.  You 
can also use it for assessment purposes. 

Provide	guidance	and	stipulate	requirements.	
For example a briefing-sheet may stipulate that: reflection covers both the action and learning; it is not to be a dump of information; at 
least a quarter of the time is allocated to a question and answer segment; a feedback form is designed; the setting is interesting, social 
media is involved; and all members must actively participate. 
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QUIZ 
Description	

Using quizzes throughout an extended learning activity is a tremendously effective way of 
‘reinforcing, expanding and refining’ learning – of which there is not enough.  

Quizzes can be sophisticated and engaging learning activities!  
 
Quizzes can be used to test knowledge in a formal or less formal manner.  For reflection 
purposes it is suggested the latter is more suited.  Besides being a source of feedback, 
ongoing quizzes encourage learners to reflect on their own overall performance.  In addition 
the quiz can help teachers to appraise their own performances.  Sometimes quizzes are 
simply used to stimulate learners.  

At the most basic level the quiz involves the teacher asking questions directly relating to the 
subject matter, with learners responding by a show of hands.  However, quizzes can be 
much more complex, enjoyable and strategic than the basic model.  For example they 
can involve competing teams with scoring systems and learners challenging others with 
their own questions.  A strategically planned regime of quizzes can form a significant 
element of a learning program.  The examples below are selected to illustrate the diversity 
and richness of the quiz as a teaching tool. 

Examples	

• The weekly quiz involves teams setting questions for an opposing team, using a scoring system.  Where the challenging 
team is unable to answer their own question, points are deducted.  Unanswered questions are handed over to the audience to 
answer. 
 

Reflection 32 
 

QUIZ 
 

Many engaging formats used for 
revision, expansion of learning and 
finding ‘gaps’ in learning. 
Think less about assessment & more 
about TV game show - less about 
participants & more about audience 
learning. Regular routine is necessary 
 

Examples 
 

• Based on week’s work, teams quiz 
each other, using scoring system. 
Incorrect answers go to audience & 
team points are deducted. 

 

• Responses to multiple-choice 
questions on marketing converted to 
on-screen graphics, using mobile 
phones & freely available software 

 

• Audience quiz team on costing, 
pricing & margins in project budget 

 

• Rapid knockout quiz on record 
keeping.  Before 3rd round bets 
placed on the likely winner. 
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• As way of revising the unit on costing and pricing, two teams compete, with individual members answering questions, in 
turns, without conferring.  A panel of four learners from the audience devises the questions using the’ required knowledge’ 
section of the unit.  Competitors are allowed one clue from the teacher but it costs the team one point. 

 
• Learners participate in a rapid knockout quiz, answering factual questions about famous entrepreneurs.  Round two focuses 

on infamous entrepreneurs.  Before round three starts learners place bets on the likely winner. 
 

• The audience asks panel members questions on the government’s annual budget, focussing on the impact on small business. 
 

• In pairs learners use their mobile phones to answer multiple-choice questions, which focus on aspects of corporate 
responsibility. 

 
• Learners’ responses to multiple-choice questions are immediately converted to on-screen graphics, using mobile phones and 

available software. 
 

Considerations	

Wherever	possible	match	the	quiz	material	to	learning	outcomes.		
Initially stick to factual content, such as terminology and definitions.  Multiple-choice systems work well with more interpretative and 
analytical content.  

Work	towards	a	strategic	regime.	
Mix some of the methods above to form a quiz system based on time e.g. weekly or learning area e.g. competency unit. 

Quizzes	should	be	friendly	
Do not present quizzes as tests.  Encourage an element of fun.  Pen and paper quizzes spell ‘seriousness’. 
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Design	quizzes	for	broad	participation	
Team quizzes can reduce pressure and broaden participation.  Allowing the audience to answer and ask questions creates direct 
involvement.  Including learners as adjudicators and moderators intensifies the involvement.  Although it is wise to maintain clarity in 
both questions and answers, don’t panic if arguments arise.  It can be a good source of learning. 

Quizzes	managed	by	learners	can	be	the	basis	for	major	learning	activities.	
Once familiar with quizzes, learners can develop questions, moderate answers (and scoring systems).  In fact devising questions is a 
significant learning process. 

Generally	learners	like	scoring	systems.	
Some systems encourage a stratagem, for example allowing learners to select questions according to the degree of difficulty with 
matching points.  Many ideas can be picked up from TV game show formats/styles.  Prizes are not out of the question. 



   
 

Copyright 2016 books@enterprisingeducation.com 

126 

QUALITY ASSURANCE 
	Description	

Quality Assurance is a form of Assessment for Learning.  Learners use ‘quality criteria’ 
(‘indicators’) to prepare for, monitor, appraise and adjust performance and processes.  For 
example through assessment criteria learners know where they are starting, what the end 
looks like, how they are travelling and adjusting – they are more likely to get there, better 
and quicker.  

Other important advantages of using criteria/indicators for non-assessment purposes 
include:  

• Using criteria makes learners ‘think hard’ about what they are trying to learn, and 
how. 

• Using criteria allows learners to talk with specificity with the teacher and fellow 
learners. 

• Using criteria reminds the learners who is ultimately responsible for learning 
processes and outcome 

 

In addition being able to set/use criteria/indicators is a valuable skill for self-managing 
workers. 

Examples	

• Learners interview local business professionals but first they lodge a list of quality criteria, convincing the teacher that if 
followed, a quality outcome is assured.  Learners are not allowed to proceed with the interviews until the teacher signs off on 
these quality assurance criteria. 

 
• Learners devise their own criteria for running a formal meeting.  

Reflection 33 
 

QUALITY ASSURANCE  
 

Learners use ‘quality criteria’ to 
prepare for, monitor, appraise and 
adjust performance and process   
 

Examples 
 

• Team lists nine things (alarm bells) 
that may cause the social project to 
fail, unless immediate action is taken  

 

• Learners cannot proceed to practical 
work without proving it will be a 
quality job. They produce a list of 
criteria that embodies quality; the 
teacher must sign-off on the list 

 

• Before learners run a workshop on 
innovation, they develop ‘negative 
criteria’, indicating ‘what not to do’ 
during ideas generation activities 

 

• Being no criteria for collaborating with 
business when writing a case study 
about it, learners devise set of best 
practice benchmarks.  
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• Before seeing the assessment criteria relating the unit on online marketing strategy, learners write their own criteria.  Learners 

compare the two sets of criteria before starting the unit. 
 

Variations	

• Before starting, the team lists nine things that may cause the social project to fail, unless immediate action is taken.  The 
teacher calls these Alarm Bells. 

 

• There being no established criteria for undertaking Live Investigations, learners devise a set of best practice benchmarks.  

 
• Before learner-facilitators run a workshop on innovation, they develop ‘negative criteria’, indicating ‘what not to do’ during their 

ideas generation activities, such as ‘don’t evaluate ideas as they appear’. 

Considerations	

Consider	similar	strategies	at	the	same	time.	
As Quality Assurance, Collaborative Assessment and Assessment for Learning have much in common, it is best to look at each before 
deciding which to use. 

Using	criteria	is	a	practical	investment.	
Using criteria not only facilitates independent learning but also it reduces the likelihood of the learning being misdirected. 

Alarm	Bells	keep	projects	on	track.	
The approach relates to contingency management, with an element of risk analysis. 
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Quality	criteria	encourages	hands-on	and	minds-on.		
Often learners want to get straight on with hands-on activity.  They do not always focus on the preceding theory and the teacher’s 
demonstration.  Consequently often the hands-on activity (e.g. skills practice) is interrupted by questions relating to the theory and 
instruction.  Not being allowed to proceed with the activity until their quality criteria is signed off by the teacher acts as an incentive to 
focus on the preceding knowledge and instruction.  

Don’t	dismiss	the	notion	of	negative	criteria.	
Experience shows that learners are more likely to be specific and realistic when devising negative criteria.  In comparison positive 
criteria leans towards the general and the wishful. 
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JOURNALS 
Description	

The journal is a popular tool for reflecting on learning experiences.  Using a journal, the 
writer may ‘tell their story’ and describe ‘the journey’ while running a project or another 
major undertaking.  Learners talk about their feelings, reactions, new ideas, opinions, and 
anecdotes.  Learners can keep journals as brief one-off exercises for discrete, modest 
undertakings e.g. projects.  

However, journals are prone to some weaknesses.  For example learners may write what 
they think the teacher wants.  In reality many journals contain a degree of fiction.  Another 
concern is that keeping a journal is boring to some people.  

Electronic formats are very common, sometimes used in conjunction with blogs and Vlogs 

The examples below are selected to illustrate how these problems can be mitigated. (Also 
see the use of video diaries 114) 

Examples	

• During the Business Assignment, the learner describes anecdotes relating to the 
behaviour and attitudes of personnel whom he meets in the host organisation. 

 
• Peer coaches must use journals to demonstrate how the experience is contributing to their employability skills.  To support their 

assertions they use quotes from those they are working with. 
 
• While undertaking their business project, learners respond to topic prompts when making their entries.  Some prompts require 

reflection on frank questions about team dynamics.  In addition some prompts encourage learners to evaluate the effectiveness of 
business projects as a learning tool. 

Reflection 34 
 

JOURNALS 
 

Learners record feelings, reactions, 
new ideas, opinions and anecdotes  
 

Examples 
 

• During online stock market simulation 
learners keep electronic journals. 
Focus on ‘how you would feel’ if 
investments were real. 

 

• Business project learners respond to 
prompts when making their entries.  
Some prompts require frank reflection 
on team dynamics - others require 
learners to evaluate effectiveness of 
Business Projects as learning tools. 

 

• Dispersed Study Group uses the 
course’s Google Hangout. Journal 
extracts stimulate their chat on 
entrepreneurship as a career option 

 

• Business Assignment learners 
describe anecdotes about attitudes of 
personnel in host organisation & how 
this may be affecting career choices 
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Variations	

• During the three-week online stock market simulation learners keep electronic journals.  They include extracts from the course-
blog postings on the competition to enrich their reflections.  The focus is on ‘how you would feel’ if the investments were real. 

 
• Through the class’s Google Hangout account, learners use extracts from their journals to stimulate chat among their 

entrepreneurship Study Group. 
 

• Whilst studying marketing, learners keep journals noting practices they see in the media that concern them.  They reflect on the 
ethical dimension of the practises.  Using webcams learners discuss their concerns by Vlogging on the course’s YouTube channel. 

Considerations	

Value-add	journals.	
Using blogging and Vlogging with electronic formats not only enriches the learning, but it also adds a touch of engagement. 

Deal	with	the	issue	of	making	private	reflection	public.	
There is a natural tension between the private nature of reflection and sharing with a public audience.  Some people find it difficult.  
Also knowing one has to reveal one’s thinking can inhibit the openness of their contemplation and lead to self-censorship with entries.  
On the other hand a great deal can be learnt from sharing, by both the writer and those with whom the reflections are shared.  In 
addition many learners will not take the exercise seriously if there is not an apparent external purpose. 

There are some options: 

• At minimum require the learners to keep a journal. (The process in itself stimulates reflection) 
• Allow the individual learner to make a decision, when and how they share their reflections 
• Forewarn learners that their (some) entries will be made public for specified purposes and conditions, e.g. in regular review 

sessions, or only with partners or uploaded. 
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It must be understood that individual reflection is the ultimate purpose of a journal. 

Whatever the position, it is proper that learners fully understand the situation with sharing. 
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EVALUATION 
Description	

Learners evaluate major learning activities, especially the more experiential ones, such as 
Action Projects, Business Assignments, Live Investigations and learner-led workshops.  It is 
important to remember that evaluation is not the same as assessment; the former being 
more concerned with determining the value of something, while assessment focuses on 
people’s performance.  
 
Evaluation focuses on process and outcomes.  For example, with a business project the 
effectiveness of the planning model may be evaluated, along with the quality of the product. 
 
Ideally evaluation criteria, data collection, processes, instruments and initial base lines, 
should be determined at the outset.  Interim evaluation and adjustments should take place.  
However, unless evaluation features as a prominent learning outcome, this level of 
sophistication could be overkill.  Nevertheless, evaluation is an important process and skill, 
including one’s relating to learning activities.  Sometimes an evaluation is restricted to one 
or two aspects. 
 
In addition being able to set/use benchmarks is a valuable skill for self-managing workers. 

Examples	

• During a Business Assignment the team limits the scope of the evaluation to the effectiveness of communication arrangements 
and impact of the choice of resources. 

 

Reflection 35 
 

EVALUATION 
 

Structures, processes, strategies 
used by investigations, projects, 
etc. are evaluated.  It’s not about 
‘assessing’ performance or skills... 
 

Examples 
 

• All learners focus on all aspects or as 
individuals specialise on specifics 
e.g. quality of prototype, teacher 
impact... 

 

• Business Assignment team limits 
scope of evaluation to effectiveness 
of communication arrangements and 
impact of the choice of resources. 

 

• Learner with responsibility for 
finances has added responsibility for 
evaluating effectiveness of the 
project management model used.   

 

• Two learners in accountancy course 
offer to evaluate participant 
satisfaction in learner-led workshops 
on direct marketing 
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• All team members of the Business Project specialised in evaluating a component of the project outside their allocated 
operational-role.  For example the learner, acting as the communications officer, was given the extra responsibility for evaluating 
the effectiveness of the marketing and distribution systems.  The learner with responsibility for finances had the added 
responsibility for evaluating the appropriateness of the project management model.   

Variation	

• Two learners, participating in an accountancy course, volunteered to evaluate the student-facilitated workshop. 

Considerations	

Avoid	overkill	
Adopting an evaluation strategy could be overdoing it, where significant other review and reflection approaches are involved, including 
formative assessment.  If other approaches are not involved evaluation is a significant learning activity. While assessment and 
evaluation are intermingled in reality, for the purposes of learning it is better to keep them apart.  Ensure the focus is on evaluating 
‘things used’ e.g. selected structures, processes and models, not how well the learners used them i.e. performance and skills.  And it is 
best to stick to more experiential undertakings. 

Select	a	team	or	individual	approach.	
The whole team can conduct the evaluation or individuals can focus on specific components. The latter is advised. 

Use	interim	feedback.	
Using feedback halfway through an undertaking will demonstrate to learners the practical value of evaluation. 

Consider	People	Outside	Course	
Learners from outside the undertaking can offer a valuable perspective from which the learners can learn.  A learner, acting as an 
external evaluator, can significantly benefit from the experience, especially if evaluation has some relevance to their course.  When 
using an external evaluator ensure that they provide detailed feedback and that ‘contentious issues’ are adequately highlighted. 
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PROGRESS UPDATES 
Description	

During extended learning activities, such as Social Projects and Live Investigations, 
learners may be required to lodge Updates at fixed points and/or at the request of the 
teacher.  
 
Updates may detail: 

• Milestones achieved i.e. outputs  
• Setbacks 
• Next steps  
• Predictions 
• Areas of concern 
• Requests for assistance 

 
Generally Progress Updates have three purposes.  

• Progress Updates help the learner and teacher to stay in contact, especially when 
there are a number of ‘independent’ activities operating at once. 

 
• Progress Updates cause learners to review and reflect on experience and its relationship with their learning. 

 
• Team updates encourage/force members to reach a ‘common understanding’ of what is going on and where to go next. 

 
In some cases Updates may be cross-referenced to Action Plans and/or Learning Contracts. 
 
Typically Updates are less than two pages.  Increasingly they are posted online. 

Reflection 36 
 

PROGRESS UPDATES 
 

Very brief ‘where we are at’ 
reports: milestones, outputs, 
setbacks, next steps, predictions, 
concerns and needs... Lodge set 
times or teacher request 
 

Practical and ‘forces’ reflection 
 

Features 
 

• Helps the learner & teacher to stay in 
contact, especially when there are a 
number of ‘independent’ activities 
operating at once e.g. action projects 
and business assignments, case 
study writing programs... 

 

• Helps monitor Learning Contract 
and/or Action plans 

 

• Team updates force members to 
reach a ‘common understanding’ of 
what is going on & where to go next. 

 

• In some cases forms of updates are 
placed on the course’s website 
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HOW TO USE THE PLANNER FOR STAFF DEVELOPMENT ACTIVITY 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

The learning area (topic) should encompass a unit, module or the equivalent, not an entire course nor a few sessions. 
 

All categories should have at least one card on them.  Ideally there should be no more than nine cards overall.  These translate into 
your ‘teaching strategy’. 

TOPIC 

Experience 
 

Collaboration 
 

R
esponsibility

 
 

R
eflection

 
 

 

 

 

 



 

 

136 

 
 

Purpose	

 
The prime purpose of this activity is to assist participants to design a Strategy Plan that promotes enterprising ways to teach a 
curriculum area of their choice. 
 
Such plans can help educators to develop individual lessons, schemes of lessons and learning programs in ways that will promote 
enterprise and quality curriculum outcomes. 
 
While many of the strategies are familiar, it is easy to forget the full range of options when it comes to designing enterprising learning 
activities.  This activity encourages educators to more actively consider the options and, in particular, how they may be combined. 
 

SUMMARY	

 
Thirty-five learning strategies suited to the promotion of enterprise are described on individual cards, along with examples of their use.  
The cards are split into four categories representing the four properties of a more enterprising approach to learning, namely:  
 

• Responsibility 

• Experiential  

• Reflection  

• Collaboration 
 

Through interaction, participants move the strategies on a placemat to determine a combination of strategies well suited to a particular 
learning area they have selected.  
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Context	

 

The activity can be used by: 
 

• Participants in a standard professional learning workshop with a number of small groups 
 

• A single group 
 

• One or two educators operating on their own 
 

The group situation is preferred because it encourages greater consideration of the strategies and it allows participants to see what 
other groups have done – it expands the possibilities. 
 

Although this description relates to a workshop context (four groups with four members) the format is very flexible.  In fact, an 
individual could use the cards and the placemat to draw up a learning strategy. 
 

Preparation	

 
Photocopy the pages containing the cards.  Cut and turn them into individual cards to make packs like playing cards.  Laminate if you 
like.  Each group will need a complete pack of 35 cards.   
 
Allocate a colour for each of the four properties above. 
 
For each group make an enlarged replica of the Placemat.  A square 100 x 100 cm is an ideal size.  Colour each segment to match the 
cards. 
 
Have a small number of sticky notes (or similar) for each person – approximately three per member. 
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Instructions	

 
Explain the purpose of the exercise. 
 
Design a prototype Strategy Plan that promotes enterprising ways to teach a curriculum area of their choice. 
 
Use a demonstration group to illustrate the process. 
 
Depending on the context, participants need to familiarise themselves with the cards.  A loosely arranged Think-Pair-Share exercise 
can help here. 
 
Think- Pair-Share 
 
Deal out all the cards.  This will mean that most people will have two cards.  Don’t worry about exact numbers.  
 
Participants spend three minutes familiarising themselves with each card.  Tell them not to worry if they cannot fully understand the 
strategy, because someone will help in a moment. 
 
Next, ask all participants to stand and pair up with someone.  In turn they explain the strategy on the card.  When both understand the 
cards they swap and move on to find new partners.  The process continues haphazardly until you feel everyone has seen most cards.  
Make a rule that participants can only talk in pairs and no little gatherings of three or more are to be formed. 
 
By now participants should have a working knowledge of many of the strategies. 
 
Now, form groups of four.  (Don’t worry about odd numbers and ‘left overs’.  Where there are too many participants, form ‘twins’.  
Where a group lacks members, some members will have to double up.) 
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Give each group a full pack of cards.  One person takes all the cards titled Experiential, another takes those marked Collaboration, the 
third member takes those marked Responsibility and the remaining member takes the cards marked Reflection.   
 
Each member sits on the side of the placemat that corresponds with the ‘property’ of his/her cards. 
From here on, encourage participants to ‘own’ the strategies relating to the property they have been allocated.  For example, the 
person with the Responsibility cards should be constantly promoting the prominence of the student in the learning process.  Likewise, 
the person with the Collaboration cards should always be asking ‘how can the students learn from or with one another?’ in this 
particular learning area. 
 

Select	the	Learning	Area	

 
The group identifies an area of learning (topic) they want to make more engaging.  In silence each member thinks of an area, which 
they will have to teach in the not too distant future.   
 
List some guidelines to help them identify the area: 
 

• It should relate directly to the curriculum.  
 
• It should not concern generic areas such as behaviour management and motivation.   
 
• The scope should not be too big, like a whole term’s work or a lengthy scheme of lessons. 

 
• The scope should not be too small, like a single lesson.  

 
Provide some examples: 
 

• Understanding home-based businesses 

• OHS in small offices 
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• Misuse of prescription drugs 
 
Next, they jot down the selected areas on a piece of paper.  In turn they describe the area and why they want to make it more 
engaging / enterprising.  Only after each has been described do they discuss the areas.   
 
Give participants seven minutes to select the area they want to work on.  Advise the group that time allowing, there may be a chance 
to work on one of the other areas the group has identified. 
 
The selected area is then written on a piece of paper and placed over the centre square marked ‘Learning Area’.  Explain the task. 
 
The task is to place the cards/strategies in the areas around the placemat to develop an overall teaching strategy for making the 
nominated learning area more enterprising.   
 
There will be three rounds involved. 
 

Devise	the	Strategy	

 
Round one 
 
Going around in turns, each member will place a card.  Quickly, the group decides whether the strategy is relevant.  If not, it is placed 
in the box named Rejects. 
 
Round two 
 
In turn, each member selects from their hand one card that they think is an obviously good strategy.  The member places the card on 
the space on the placemat that matches their property.  For example, the person with the Collaboration Cards places their cards on the 
segment of the placemat marked Collaboration.  For the card to stay on the placemat everyone in the group must agree that it is a 
good strategy.  
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Where a strategy does not have the total support of the group, the card can be placed in the box labelled Maybes, or even the Rejects 
box. 
  
Start with the person holding the Experience-based cards.  Remember, you do not deal with all the cards of a single person at once.  
For example, after the person with the Experiential cards places a card on the placemat for consideration and a decision has been 
made, the focus moves to the next member, who then places one of their cards down.  Everyone continues taking turns until all the 
cards are on the placemat or in the boxes.   
 
Try to encourage individuals to ‘own’ their properties and strategies on their cards, in the sense of advocating/promoting the 
importance of their area.  
 
The group can end up with as many cards on the placemat as it likes.  However, remind the group of the following: 
 

• They need to be realistic. 

• There must be complete consensus with all decisions. 

• They will have to decide on priorities in the next round. 
 
Round three 
 
The aim is to reduce the number of options and start the process of refining the overall strategy. 
 
Each area is to lose half the cards placed on it.  Start with the Experiential cards again.  The other members of the group select one 
card stating why they think it should be removed and placed in the Maybes Box.  The person ‘owning’ the Experiential cards can make 
a case for why the card should not be removed.  In the end there must be group consensus.  Next, two cards from another area (e.g. 
Reflection) are removed – and so on.  This needs to be monitored and flexible. 
 
Round four 
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There is a chance that this round could be redundant. 
 
The aim is to end up with no more than nine cards on the placemat overall! 
 
Almost by default the four areas and their strategies become integrated, as in reality there is plenty of overlap. 
 
Next, in preparation for a Review Circuit, the group writes a brief summary of their overall strategy for making the learning area more 
enterprising.  They select a group representative who can explain this and why the cards are the way they are.  This person can be 
named the Explainer. 
 
Red   Responsibility 

Blue   Experiential 

Green   Reflection 

Yellow   Collaboration 
 
 

Review	Circuit	

 

Describe the process and purpose to the participants. 
 
Except for the Explainers, all other participants stand so as to be able to move from table to table or from group to group. 
 
On cue they move to another table, where the Explainer explains his or her group’s overall strategy.  The visiting group offers feedback 
and advice, which the Explainer writes down.  After six minutes, on cue, the visitors move to the next group’s table.  The visiting groups 
should be rotating in the same direction and eventually arrive back at their original table.  Back home, the Explainer summarises the 
advice and feedback they received from the other groups.  They can then make adjustments to their overall strategy if they want. 
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Some criteria for the advice and feedback may be drawn up, including the following: 
 

• How realistic is the strategy? 

• Is it efficient, e.g. spends enough time on matters directly related to the area? 

• Is it deficient in any area, e.g. Reflection? 

• How sharp is the focus on enterprise, e.g. will it be obvious to others? 

• Overall how engaging is the strategy? 
 

The participants could be given these criteria at the beginning of Round Three. 
 

The participants may be happy to devise a rating scale for each criterion so the others can score each group’s strategy. 
 
After the second movement change each group’s Explainer. 
 

Debrief	

 
Remember you are dealing with teachers and most of the learning will have already taken place.  The debriefing should mainly be a 
summary of the central concepts.  Alternatively finish with a ‘bang’ using a version of the Reverse Debate (page...).  The topic could 
be:  
 
Making learning more engaging is easy. 
 
 
Optional extras 
 
Wild cards 
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Throw in a wild card or two at the end of round three, e.g.  
 
The learners have poor literacy skills. 
 
Veto 
 
Offer each participant a veto in round four, allowing keeping one of their cards on the placement without the consent of the other three 
participants.  Vetoes are rarely used but they add spice.
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Appendix B 
 
 

ELEMENTS OF ENTERPRISING LEARNING 
 
 
 
Mixing these four styles/elements of learning makes the learning more enterprising/engaging. 

 
• Experience-based learning   

 
 

• Reflection 
 
 

• Responsibility 
 
 

• Collaboration 
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Experience-based learning   
 
The learning methods in this section involve learning more from first-hand experience than second-hand experience (e.g. books and 
teachers) – more from concrete contexts than abstract ones e.g. theory.  Although some methods are not as authentic as projects, 
they closely mimic the ‘real thing’ (e.g. simulation).  Experience-based learning is valuable because it allows people to practice in 
circumstances, in which they will eventually apply their skills.  It motivates because learners see the ‘usefulness’ of what they are 
learning.  And where ‘learnt knowledge’ is applied, it is put through the ‘wringer of reality’; it is remoulded, expanded and refined.  But 
to achieve this the learner must look closely at what is happening.  Without reflection, learning from first-hand experience can be at 
worst ineffective and at best inefficient.  So, we need more ‘hands-on learning’ but it must be accompanied by more minds-on, 
than is normally the case. 
 
But there is more to it than this. 
 
Learning which takes place ‘closer’ to reality, not only produces more useful knowledge and better attuned technical skills, but it also 
provides fertile ground for growing enterprise and non-technical skills, prized by employers, including employability.  Enterprising skills 
will grow where learners are required to manage more sophisticated applied learning, especially Action-based Projects, Business 
Assignments and Live Investigations.  To manage these activities learners make the decisions, manage resources, organise matters, 
solve problems and deal with consequences.  To succeed learners must use initiative, resourcefulness, strategy, determination and 
other enterprise skills. 
 
(None of this happens without the teacher handing over some control of the learning process to the learner; this is not an easy matter 
for either party.) 
 
So, when you go to plan your teaching program/strategies, always ask: 
 
How can I make the learning more active and mirror the situation where the learning will be eventually applied?
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Reflection 
 
Experiential learning produces quality lasting outcomes only when learners systematically reflect on what is happening, what does it 
mean; what knowledge and skills are involved; and what are the lessons for doing something comparable in the future, such as the 
next vehicle model or software generation.  
 
The idea of reflection does not necessarily ‘grab’ the learner or the teacher for that matter. But it can’t be left to chance and 
osmosis; otherwise the learning runs the risk of being shallow and transitory.  Even though it is a sophisticated concept, 
reflection does not have to be a sophisticated practice, just regular and organised. 
 
For example, project presentations make learners seriously identify the lessons they have learnt; they reinforce their learning by 
explaining or demonstrating it to others.  Likewise, assessing a fellow learner’s performance makes the learner think deeply about what 
is performed.  Videoing one’s own performance allows the learner to study the details and make improvements.  Having team 
members complete a team evaluation questionnaire on team dynamics before a debriefing session will stimulate discussion, debate 
and conclusions about improving their teamwork. 
 
This is not rocket science. It is about being organised so that the last drop of learning can be squeezed out of the experiential learning 
activity. 
 
Very importantly, reflection supports the development of enterprise and other high-value skills.  Watching carefully, critically evaluating 
and adjusting are central to enterprise practices.  
 
Some methods e.g. quiz in this section may appear ‘light on’ and not directly related to solid reflection.  However, they are valuable 
because they support other reflection activities.  And because they serve practical purposes, they are used without much orchestration. 
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Responsibility 
 
Teachers must shift more of the control of and responsibility for the learning process to the learner...easier said than done.  As learners 
mature they have a deepening psychological need to control their learning.  At the same time teachers are deeply rooted in the 
practice of managing (dominating) the learning process, resulting in a passive and dependent learner.  This imbalance has to 
change for a number of reasons.  Learners are more motivated when they have control.  Independence allows people to become 
self-managing learners – for life.  The potency of experience-based learning is enhanced when the learner plays the prominent role in 
managing activities.  Moreover the process of managing one’s own learning, especially experiential activities, requires the learner to 
employ enterprising skills, namely, using initiative, being resourceful, organising, solving problems and remaining focussed and 
determined, and commonly collaborating. 
 
In giving up some of the control over the learning experience does not mean the teacher cannot influence the process and outcome.  
The teacher can influence by designing the experiences including assessment, negotiating, responding to ‘teachable moments’, 
demanding quality and managing resources, including access to outside experiences and experts.  The cliché is the teacher should 
become more of a facilitator, designer, a guide and an assistant...  but in doing so the teacher must be careful not to withdraw too far 
and under-facilitate.   
 
The shift in control can take place at three levels. 
 
• Task Sharing is the most fundamental.  On most occasions the teacher offers the learner the option to manage the task at hand 

e.g. to answer another learner’s question, to organise groups, to lead the discussion, to... 
 
• At the other end of the spectrum is Job Sharing.  The primary responsibility for defined roles is fixed for the entire course e.g. 

peer tutoring, collecting assessment evidence, managing resources, evaluating the teacher and managing social media operations.   
 

• In the middle is Role Sharing, where on some occasions the teacher requires the learner to take primary responsibility for 
tackling a significant curriculum area, (unit, module, topic...).  The teacher may prescribe the use of specific learning methods, 
such as hands-on workshops facilitated by learners, Live Investigation, Business Assignments, Debating programs and 
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Enterprise Projects.  Typically the teacher and learner negotiate ‘who does what’, resulting in Position Descriptions and 
recorded in a Learning contract. 

 
The examples in this section focus on Role Sharing, as it offers flexibility and intensity 
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Collaboration 
 
People naturally learn with and from one another.  Learning in collaborative ways is a proven productive way of learning both technical 
and non-technical skills.  It nurtures cooperative skills and attitudes which are fundamental to modern work, business and 
entrepreneurship.  Importantly, collaborating in learning tasks and processes requires the learner to use enterprising skills, especially 
communication, interpersonal attributes and problem solving.  Very importantly critical thinking is constantly practised, because 
students must listen (carefully), discuss, explain, and understand other perspectives, and debate and resolve issues. 
 
Good cooperative learning rests on two principles: first, the outcome can only be achieved through collective input; and secondly, the 
individual is accountable for his/her contribution, which is clearly defined.  The teacher must plan and organise this; it doesn’t just 
happen by putting people in groups.    
 
Some tips 
 
• Adapt ‘specialisation’ used in sessions, particularly those dedicated to processing knowledge.  Co-assignments are valuable for 

processing knowledge on a larger scale. 
 
• Teams should be used with larger collaborative undertakings, particularly those using action-based projects.  But good teams need 

structures, such as roles, which are best based on skills audits. 
 
• Including an element of social media as part of an overall strategy deserves serious consideration.  Collaborating online, especially 

using social media is both an effective way of learning and work.   
 
• Try to include some degree of peer coaching, even if you don’t list it as an implicit strategy, because it not only provides an extra 

set of hands, but it also raises the status of the coach. 
 


